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Purpose of this Guide

The Regulations of the Board of Regents for Elementary and Secondary Education
Regarding Public High Schools and Ensuring Literacy for All Students Entering High School set a
new course for education in Rhode Island. As districts and schools move to comply, their efforts
must be informed by data and align with research-based practice. The content and resources in this
Section 6.0 guidance should be used to assess the current state, to strategize for systemic change,
and to evaluate improvement efforts. In addition, districts and schools must consider the two
companion initial guidance documents, for Section 4.0 regarding Literacy and for Section 5
regarding Graduation by Proficiency, to develop complementary, well-integrated programs and
services that meet the needs of all students.
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Executive Summary

Section 6.0, School Restructuring, of the Regulations of the Board of Regents for
Elementary and Secondary Education Regarding Public High Schools and Ensuring Literacy for All
Students Entering High School, identifies personalized learning environments, common planning
time and professional development, and advisory structures as means for creating successful
schools that produce high-achieving, engaged, directed students. The goal is for schools to study
and improve their systems and structures, their climate and culture, their curriculum, instruction and
assessment, and their family, business, and community collaborations to meet the diverse needs of
ALL students as they move through the grades to high school graduation.

6.1 Personalized Learning Environments

There is a strong correlation between student achievement and a personal connection to
school. Research shows that those students who have supportive learning environments with
strong personal relationships have greater success in school, at work, and in the community. All
school stakeholders have a shared responsibility to provide all students with the opportunities,
guidance, and resources they need to become productive citizens in a global society and its future
leaders.

The working definition of personalization for this guidance is:

Personalization is a learning process in which schools help students assess their
own talents and aspirations, plan a pathway toward their own purposes, work
cooperatively with others on challenging tasks, maintain a record of their
explorations, and demonstrate learning against clear standards in a wide variety
of media, all with the close support of adult mentors and guides (Clarke, 2003)

Effective personalized learning environments in schools offer all students individualized
supports toward development in the academic, career and personal/social domains and in civic
responsibility. Essential relationships between and among students and adults, a positive school
culture, strong family and community collaboration, and a program of curriculum, instruction and
assessment that all support the growth and achievement of students characterize personalized
learning environments.

Students will benefit from the intentional efforts to meet their individual and personal needs
by increased progress toward Rhode Island’s proficiency-based graduation requirements (PBGRS).
These include academic content and skills identified in content standards and Grade Level/Grade
Span Expectations (GLEs and GSESs) and the habits of thinking and applying within the discipline.
Most importantly, personalization strategies assist students in developing their own skills for
directing their learning and ease the transition between the dependence of the child and the
autonomy of the adult. The NEASC Standards for Accreditation outline clear expectations for
schools to personalize learning, as does Breaking Ranks II: Strategies for Leading High School
Reform. Personalization in Rhode Island schools should operate under the infrastructure of
Comprehensive K-12 School-Counseling as specified in Article 18 of the General Assembly .

Personalized learning environments must be a product of a system of comprehensive,
multifaceted, integrated efforts that collectively provide all students barrier-free opportunities to
learn and develop. The creation of a personalized learning environment within a school is, in effect,
school restructuring. It requires collaborative initiatives on many fronts and must be informed by
the needs identified by the analysis of data, including SALT and Information Works!

Rhode Island Department of Education
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This document outlines six suggested Action Steps for Creating Personalized Learning
Environments. They are:

1. Create district-wide and school-based organizational support for
personalization.

2. Learn about the promise and power of personalization.

3. Plan for personalization: fully integrate personalization efforts, including
professional development and measures, into strategic and annual planning
processes, and delineate the responsibilities and expectations for each
segment of the school community.

4. Implement a comprehensive school-counseling program as the infrastructure
for personalization that includes an Individual Learning Plan for each student.

5. Build school community through partnerships with parents, community-based
organizations, the business sector, institutions of higher education, and
others.

6. Gather evidence of progress toward results and report on progress on an
established timetable.

6.2 Professional Development and Common Planning Time

Professional development and common planning time create opportunities for improving
teaching and learning and help build capacity within the school. Specifically, the regulations
stipulate that all middle- and high-school improvement plans (SIPs) submitted pursuant to these
regulations must document that all certified school staff will have participated in at least 15 hours of
professional development focused on the three priority areas of literacy, graduation by proficiency,
and personalization. The professional staff must have training that will provide them with the skills
and knowledge that will enhance other school-improvement endeavors and have the biggest impact
on improving student success. For the maximum results, professional development activities must
be in concert with one another and with other initiatives toward school reform.

Common planning time is necessary for the collaborative work of the professional staff.
National research, state experience, and SALT data have established the absolute need for teams
of educators to be able to plan together for the students whom they share. It is consistently
identified as the largest barrier to reform on the SALT Survey. According to the Center for
Collaborative Education: “In order to improve and sustain student learning, schools need to focus
deeply on (1) improving learning, teaching, and assessment and (2) creating the structures and
supports in schools that enable all students to learn at high levels and all faculty to engage in
continuous professional development and purposeful collaboration.” Common planning time is an
avenue to achieve both these focal points.

It is critical that teachers and other key personnel (school counselors, coaches, and
administrators) use the time provided to share information that will most greatly impact student
achievement, especially for those stipulated in the Regents’ Regulations as “students with the
greatest need.” Through common planning time, educators can work together to research, design,
implement, and evaluate programs and structures that will help students achieve the PBGRs. To
achieve the necessary conditions for success, schools must establish weekly common planning
time (CPT) for classroom teachers by September 2005.

Rhode Island Department of Education
Final Version 3:8 4



Preliminary Guidance for Regents Regulations on High Schools and Ensuring Literacy for Students Entering High School

6.3 Advisory Structure

Another component of a systemic effort to improve school performance is the advisory
structure. The Regulations require all school-improvement plans to provide for a structure by which
every student is assigned a responsible adult who is knowledgeable about that student and tracks
his or her progress. Advisory programs work to create the conditions for improving student
achievement in the academic, career, and personal/social domains and to enrich the lives of
students and adults through personalization of the learning experience. The supportive
relationships developed among and between students and their advisors are foundational to
schools whose culture is positive, whose students achieve, and whose bonds to family and
community are strong. Student advisories foster meaningful, sustainable student-adult and student-
student relationships that support student achievement, improve student behavior, build community’
and enrich the lives of all involved. Advisors meet with students on a regular basis for the purpose
of academic, career, and personal-social advising.

Advisory activities:

1) help students with self-assessment in the academic, personal/social and career domains

2) help students set goals and monitor their progress toward those goals in each of the
domains

3) give students a chance to develop a meaningful relationship with a caring adult.

The Regulations of the Board of Regents for Elementary and Secondary Education
Regarding Public High Schools and Ensuring Literacy for All Students Entering High School set a
new course for education in Rhode Island. As districts and schools move to comply, their efforts
must be informed by data and align with research-based practice. The content and resources in the
Initial Guidance for the High School Restructuring Component should be used to assess the current
state, to strategize for systemic change, and to evaluate improvement efforts. In addition, districts
and schools must consider the two companion initial guidance documents, for Section 4.0 regarding
Literacy and for Section 5 regarding Graduation by Proficiency, to develop complementary, well-
integrated programs and services that meet the needs of all students
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6.1 Requirement for Personalized Learning Environments:

Districts shall prepare and submit to the Commissioner at a time and in a manner so designated, but no
later than May, 2003, school improvement plans and district strategic plans that include strategies and
a two year timeline for creating more personalized learning environments for high school students.
Strategies in these plans must be implemented no later than January, 2005. These plans must be
designed to ensure a collective responsibility for individual students that results in more students
achieving the Regents' standards for academic proficiency. These plans should include approaches such
as student advisories, schools within schools, academies, individual learning plans, flexible scheduling,
senior year dual enrollment plans, interdisciplinary grade level teams organized around a common
group of students, and comprehensive K-12 counseling systems. School improvement plans and district
strategic plans shall address the means by which these approaches will be implemented, how they will
be evaluated, and how they will be continuously improved in light of information obtained. Additionally,
by May, 2004, school improvement plans and district strategic plans must address strategies for
responding to, recording, and planning for each individual student’s social/emotional, academic, and
career needs beginning no later than grade five and consistent with the intent of the General Assembly
in Article 18. RIDE will provide guidance on such planning for individual students by January, 2004.

Clarification of the Intent and Terms of this Regulation

The intent of Section 6.1 is to recognize the correlation between student achievement and a
personal connection to school. Research has shown that those students who have supportive
learning environments with strong personal relationships have greater success in school, at work,
and in the community (Darling-Hammond, 2002). Effective personalized learning environments
(used synonymously with personalization) in schools offer all students individualized supports
toward development in the academic, career and personal/social domains and in civic
responsibility. As an outcome, students should demonstrate proficiency in the National Standards
for School Counseling Programs that are categorized by these domains and are the foundation of
comprehensive K-12 school counseling. (Appendix A)

The working definition of personalization for this guidance is:

Personalization is a learning process in which schools help students
assess their own talents and aspirations, plan a pathway toward their
own purposes, work cooperatively with others on challenging tasks,
maintain a record of their explorations, and demonstrate learning against
clear standards in a wide variety of media, all with the close support of
adult mentors and guides (Clarke, 2003)

While Article 18 specifies that districts should implement a comprehensive K-12 school-
counseling program, the Regents’ Regulations require strategies for responding to, recording, and
planning for each individual student’s social/emotional, academic, and career needs beginning no
later than grade five. The Regents sought a minimum starting point at grade five to support student
success in middle and high schools. Ideally, all districts will have a comprehensive K-12 school-
counseling program. In addition, social/emotional needs referenced by the Regents encompass the
personal/social domain of the National Model for School Counseling Programs.

The Regents’ Regulations and the NEASC Standards for Accreditation are congruous in
their emphasis on the importance of personalization in schools. The NEASC Standards for

Accreditation are explicit in requiring:

...a formal, ongoing program through which each student has an adult member of the
school community in addition to the school guidance counselor who personalizes each

Rhode Island Department of Education
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student’s educational experience, knows the student well, and assists the student in
achieving the school-wide expectations for student learning” (Standard 5 Leadership and
Organization, No. 9) and instructional strategies that “personalize instruction” (Standard 3
Instruction, No. 2.).

The fundamental premise is that students who are known well by one or more adults in the
school are more likely to achieve these expectations for student learning because they are
afforded the guidance, direction, instruction, and personal relationship(s) that empower
them to do so.

Students will benefit from the intentional efforts to meet their individual and personal
needs by increased progress toward Rhode Island’s proficiency-based graduation
requirements (PBGRs). These include academic content and skills identified in content standards
and Grade Level/Grade Span Expectations (GLEs and GSEs) and the habits of thinking and
applying within the discipline. Most importantly, personalization strategies assist students in
developing their own skills for directing their learning and ease the transition between the
dependence of the child and the autonomy of the adult. Brain research provides rich evidence that
different learning styles and readiness require multiple and differentiated strategies (Bergasel,
2002). With true personalization, students will move through their school experience in a variety of
paths, each with academic rigor, relevance, and opportunities to construct meaningful relationships.

Every initiative around personalization must have a deliberate connection to a
broader strategy to design educational experiences that fit the needs, goals, talents,
interests, and aspirations of all students. School-improvement plans and district strategic plans
must by May 2004 outline approaches for personalized learning environments, along with projected
implementation, evaluation, and improvement processes that ensure the collective responsibility for
students’ achievement of the graduation requirements set forth by the Regents.

Suggested Action Steps for Creating Personalized Learning Environments

Six action steps are critical to providing more personalized experiences for students. They are:
1. Create district-wide and school-based organizational support for personalization.
2. Learn about the promise and power of personalization.

3. Plan for personalization: fully integrate personalization efforts, including professional
development and measures, and delineate the responsibilities and expectations for
each segment of the school community into strategic and annual planning
processes.

4. Implement a comprehensive school-counseling program as the infrastructure for
personalization that includes an Individual Learning Plan for each student.

5. Build school community through partnerships with parents, community-based
organizations, the business sector, institutions of higher education and others.

6. Gather evidence of progress toward results and report on progress on an established
timetable.

Guidance for each of the six action steps is discussed in the following pages. Additional information and
tools are provided in the Appendices.

Rhode Island Department of Education
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Action Step #1

Create organizational support for personalization efforts.

Build organizational structures within districts and schools to lead personalization initiatives.
Personalization Study Committee

Establish a Personalization Study Committee, as sub-group of the School Improvement
Team, with broad representation by all stakeholders (students, teachers, school counselors,
administrators, other professional staff, parents, community members et al.) whose activities are to:

- Review literature; collect research findings and study models of effective personalization
strategies (Appendix C)

- Study relevant student, school, and community data, including Information Works! and
SALT

- Assess the school culture from data and anecdotal evidence
- Examine the district and school strategic plan to look for language around personalization

- Design and conduct a self-study/survey to gauge the depth of school personalization
(The SALT self-study process is one tool)

- Examine existing school structures and determine ways to infuse personalized learning

- Make decisions as to which personalization strategies would be most effective in the school
based on data, resources, and culture

- Develop a proposal for creating a more personalized learning environment
- Engage faculty, students, parents, and community in a dialogue about the proposal
- Gain consensus and build community around chosen strategies

Once the preliminary work has been achieved by the Personalization Study Committee, it is
important to build a strong team that will see to the implementation, evaluation, and perhaps
restructuring of the school’s personalization efforts. This team, the Personalization Action
Committee, works closely with the principal and other school leaders to design a multifaceted,
integrated, systemic approach to creating personalized learning environments where all students
are respected, valued and given the opportunities to gain critical knowledge and skills.

Personalization Action Committee

Establish a Personalization Action Committee, which, with the school principal, will take the
lead with the design, implementation, professional development, and evaluation of chosen
strategies and will construct a timeline and assign responsibility for various phases. This
Personalization Action Committee will build capacity within the school community for creating and
sustaining personalized learning environments and will be key to the implementation of Action
Steps 2-6.

Rhode Island Department of Education
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Action Step #2

Learn about the promise and power of personalization.

Encourage all members of the school community to gain insight into the need for and nature and
impact of personalized learning environments and provide specific professional development
opportunities consistent with section 6.2 of the Regents’ Regulations.

Change to Personalized Learning Environments

By creating personalized learning environments, schools can reshape themselves so
that they meet the needs of today’s society. Our global, technological world needs citizens who
have the knowledge and skills to adapt to rapidly changing conditions; who have the ability to
successfully transform themselves as they face new challenges. Schools must not continue to
operate in a century-old mode that prepared some, but not all, of America’s children for life after
school. Schools must create opportunities for all school members to build meaningful interpersonal
relationships that are central to their engagement within the school. There must be not only positive
student-to-teacher and student-to-student interactions, but also collegiality among the adults. With
effective school reorganization, the images of a factory-model school described by Linda Darling
Hammond will no longer prevail.

We dare many of our children to learn in schools that were designed at the turn of the last
century explicitly on the factory model—schools in which we put children on a conveyor
belt and move them from one overloaded teacher to the next, from 45 minute class period
to 45 minute class period, to be stamped with separate, disconnected lessons six or
seven or eight times a day. We dare them to learn in schools where they have little
opportunity to become well known over a sustained period by any adults who consider
them as whole people or as developing intellects. We dare young people to learn when
they are supposed to get "personal” advice and support from a counselor with a caseload
of 500. We dare our students to learn to think when they work alone and passively,
listening to lectures and memorizing facts and algorithms at separate desks in
independent seatwork. We dare too many of our children to make it through huge
warehouse institutions housing thousands of students and focused substantially on the
control of behavior rather than the development of community, with a locker as students'
only stable point of contact. While these factory-model schools may have worked for the
purposes they were asked to serve 50 years ago—when fewer than 50 percent of
students were expected to graduate and only a handful were expected to learn to think—
they do not meet most of our children's needs today. (Darling-Hammond, Factory)

Likewise, schools that do not have a systemic, integrated approach to meeting the
academic, career, and personal/social development of students are unable to address the barriers
to learning. Howard S. Adelman and Linda Taylor, of the Center for Mental Health in Schools at
UCLA, describe the fragmentation of efforts that contribute to ineffective and inefficient schools
(See Appendix B):

In school districts, fragmentation and marginalization of efforts to address barriers to
learning stem from the specialized focus and relative autonomy of a district's various
organizational divisions. That is, the various divisions such as curriculum and instruction,
student support services, activity related to integration and compensatory education,
special education, language acquisition, parent involvement, intergroup relations, and
adult and career education often operate as relatively independent entities. Thus,

Rhode Island Department of Education
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although they usually must deal with the same common barriers to learning (e.g., poor
instruction, lack of parent involvement, violence and unsafe schools, inadequate support
for student transitions), they tend to do so with little or no coordination, and sparse
attention to moving toward integrated efforts. Furthermore, in every facet of a school
district's operations, an unproductive separation often is manifested among the
instructional and management components and the various activities that constitute
efforts to address barriers to learning. At the school level, this translates into situations
where teachers simply do not have the supports they need when they identify students
who are having learning difficulties. Clearly, prevailing school reform processes and
capacity building (including preservice and in-service staff development) have not dealt
effectively with such concerns. (Adelman and Taylor, 2002)

Features of Personalized Learning Environments

Essential relationships between and among students and adults, a positive school
culture, strong family and community collaboration, and a program of curriculum, instruction,
and assessment that all support the growth and achievement of students characterize
personalized learning environments. As described below, these aspects are critical to a system
where numerous, interwoven and flexible resources and individuals within the school community,
including teachers, counselors, support staff, administrators, community partners, and families work
together to respond to each individual student. As schools strategize around personalized learning, they
must be mindful of the nature of and rationale behind these key components. (Appendix D)

Essential Relationships

Schools have an obligation to institutionalize school practices that address the needs of
adolescent development and provide opportunities for building essential relationships.
Students must have a variety of experiences to fulfill these needs and to assist them in acquiring
the knowledge and skills for a successful, productive adulthood. In personalized learning, the
needs of individuals can be met by certain school structures that develop the critical relationships.
(Appendix E)

Studies have shown that students who have developed strong relationships with teachers based
on mutual regard are most likely to perform well academically and act responsibly. Respect, trust,
and fairness lay the foundation for fruitful academics (Cushman, 2003). Students want expert,
committed, enthusiastic, democratic teachers who allow them to construct their own knowledge.
They seek a voice in the classroom and learning experiences that are authentic and contextual
and with which they connect emotionally. Students want teachers to uphold the unspoken bargain
of strong teaching, caring, and equity in return for their engagement, effort, and good behavior.
Through this comes the social-emotional learning that is the foundation for academic success
(Frey, 1999). Students who have developed strong relationships with teachers and other
faculty based on mutual respect are most likely to perform well academically and act
responsibly (Cushman, 2003).

School Culture/Climate, Safety and Health

The systemic changes required for personalized learning environments, like other reform
efforts in schools, are inexorably linked to school culture or school climate. Cultural patterns
affect thoughts, behaviors, attitudes, and feelings.

Rhode Island Department of Education
Final Version 3:8 10



In Shaping School Culture: The Heart of Leadership, Terrence E. Deal
and Kent D. Peterson write,

School culture is the behind-the-scenes context that is reflects of
the values, beliefs, norms, traditions, and rituals that build up over
time as people in a school work together—administrators,
teachers, school counselors, students, parents, and community
members. It influences not only the actions of the school
population, but also its motivations and spirit.

A toxic culture can destroy motivation, dampen commitment, depress
effort, and change the focus of the school. It can decrease learning,
frustrate growth, stymie risk taking, and foster radical individualism
rather than collegiality (Deal and Peterson, 1998).

Strong school leadership is critical to the development of a positive
school culture. The school principal and other leaders must build
consensus by engaging the school community in dialogue. Educational
leaders promote the success of all students by advocating, nurturing,
and sustaining a school culture and instructional program conducive to
student learning and staff professional growth. A school that truly has all
stakeholders holding a common set of beliefs and a shared vision about
the power of personalization is more likely to be successful in meeting
the needs of students. Particularly important is collegiality and mutual
respect among the faculty. It is incumbent upon the adults in the school
to model those attributes they seek in their students.

The physical environment of the school also has a clear connection
to a school’s culture. A safe, well-maintained, and hazard-free school,
free from violence, drugs and other negative forces, is necessary for
personalized learning. When students feel welcome in schools,
academic and social engagement improves and discipline problems
diminish. In unsafe, unhealthy schools, students feel stress, are anxious,
and suffer physical-health problems. These conditions often manifest
themselves in anti-social behavior and low achievement. (Appendix F)

School, Family and Community Collaboration

Personalized learning environments in schools require strong
school, family, and community collaboration (See Action Step 5).
Personalization efforts in schools have an impact on the home and the
community and vice-versa. School-family partnerships are core to
effective personalization. To meet the individual needs of students,
schools must em brace the family as a full partner. On-going
communication between a student’s family and school personnel can
help identify student needs and strategies for addressing those needs,
celebrate achievements, build trust, and actively involve the family in the
student’s learning. In addition, feedback from the home will assist
schools in making changes and fine-tuning the curriculum, instruction,
and assessment.

Community involvement in schools can foster personalization.
Community and family members can fulfill numerous roles including
those as advisors, mentors, advisory-board representatives, internship
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and externship hosts, guest speakers, and senior-project review panelists. The community
benefits from these personalization efforts because students are leaving school with greater
self-responsibility, more motivation, higher achievement, clearer goals, and better social
skills. Students are better prepared for the transition to post-secondary experiences in
education, the workplace, and the military, and for participation as a contributing citizen in a
global society.

In addition, community-based programs providing tutoring, substance-abuse counseling,
mental-health services, medical treatments, recreational activities, and other assistance can
be effective in helping schools personalize learning when they are linked with the school’s
comprehensive counseling program and integrated into a systemic school plan. Too often,
the efforts of community-based programs are fragmented, fractured, and disconnected from a
broader school mission of personalized learning. Integrated student supports where faculty
and community providers work in tandem are critical to enabling all students to achieve fully.

Curriculum, Instruction, and Assessment

As schools personalize, they must pay particular attention to what they teach, how it is
taught, and how students are assessed. Personalized learning is heightened by
content that is contextual, learning experiences that are authentic, instructional
strategies that are diverse, and assessments that are multiple and performance-based.
Good instructional practices motivate and increase student achievement, while varied
evaluation and assessment strategies help monitor and modify instruction to meet student
needs and support proficient student work. Through each school’s Opportunities to Learn
(time, support, access, equity, and resources), as described in RIDE’s Initial Guidance for
Graduation by Proficiency, each individual student must have learning experiences that
enable him/her to not only demonstrate proficiency in the core areas of literacy, numeracy,
and the habits of thinking, but also to pursue different learning paths.

Every student who is supported by a comprehensive K-12 school-counseling program moves
through school developing academic, career, and personal/social competencies. By
restructuring course offerings and content, diversifying teaching methodologies, incorporating
applied learning within and beyond classrooms, honoring prior learning and knowledge
acquired outside of school, and employing varied assessments students will have numerous
avenues to achieve their goals and the PBGRs in a personalized way.

Developmentally, students must have opportunities to direct and shape their own learning,
work collaboratively, and take responsibility for their successes and failures. Project-based
learning, problem-based learning, worked-based learning, and community-service learning
are all strategies for personalizing to meet individual interests and needs. Likewise, as
schools use multiple measures to ascertain proficiency, they should allow students input into
the selection of topics for their graduation-by-proficiency assessment. As such, students will
to some degree, be in control of their own learning and personalize it by selecting the content
and perhaps means of demonstrating proficiency.

Initial Guidance for the Graduation by Proficiency Component of the Regents’
Regulations describes the necessity for schools to offer and embrace a wide range of
learning experiences and assessment consistent with a wide range of student
interests and career goals.

Rhode Island Department of Education
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Action Step #3

Plan for personalization: fully integrate personalization efforts, including
professional development and measures, and delineate the responsibilities and
expectations for each segment of the school community into strategic and annual
planning processes.

Design personalized learning environments that are systemic and are inseparable from all school
operations. Emphasize continuously the connection between personal relationships, school culture,
teaching, and learning and strive for an integrated, systemic approach. Ensure that the district and
school strategic plans address personalized learning and reflect a systemic approach. Recognize
that instructional practice is a major factor in personalized learning and foster student- centered
classrooms through embedded professional development

Creating Personalized Learning Environments

Personalized learning environments must be a product of a system of
comprehensive, multifaceted, integrated efforts that collectively provide all students barrier-
free opportunities to learn and develop (Appendix B). The creation of a personalized learning
environment within a school is, in effect, school restructuring. It requires collaborative initiatives on
many fronts that are based on research and data and support student achievement. Schools
committed to personalization employ a holistic approach and empower students to become
engaged in their own learning. As schools make decisions about how to become more personal,
they must be mindful that any initiative must be woven into the fabric of systemic school reform.
Moreover, they must provide for the intellectual, physical, personal, social, and emotional well-being
of each student.

Adelman and Taylor provide the elements of a framework around which schools must construct
systems/processes for personalization. Specific activities associated with the elements of this
framework are found in Appendix B. Consistent with the comprehensive school-counseling
program, the initiatives around personalization should, in broad terms:

1. Create supportive classroom learning environments that are responsive to students’
strengths and needs

2. Enhance the school’s ability to address transition concerns confronting students and
their families

3. Enhance the school’s ability to respond to, minimize the impact of, and prevent
crises

4. Enhance the home environment

5. OQutreach to the surrounding community to strengthen students, families, the school
and the neighborhood

6. Provide specialized assistance to students and their families as needed

(Source: Sarah Friedman, Director, Mental Health and Wellness Project, Hope, and
Feinstein High Schools, Providence)

More specifically, personalized learning environments must be:
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Embedded in the systemic school structure

Responsive to student, school, and local issues and needs identified through the
examination of data, including Information Works! and SALT data

Student-centered around development in the academic, career and personal/social
domains

Designed with high standards for all.

Constructed with many opportunities for students and adults to build meaningful
relationships

Supported by a positive school culture

Reflected in changes to curriculum and instructional practices that help all students
achieve at high levels

Aligned with professional development that is ongoing and relevant
Committed to building strong family, business, and community partnerships

Planned with mechanisms for evaluation and improvement

Strategic and annual plans must include effective measures that measure key indicators
and evaluate and modify personalization structures as needed. Reports on personalization
strategies are required in annual district and school strategic plans submitted through the
Consolidated Resource Process (CRP) beginning in May 2004.

Schools must develop a comprehensive system to monitor and assess the effectiveness of
their personalization efforts. (See Action Step 6). As part of a true accountability system, the
outcomes must be evidenced in data about student achievement and student, school personnel,
family, and community engagement. The success of personalized learning environments shows in
changes in performance, attitudes, and feelings among all school community members. School-
community members, stakeholders, include, but are not limited to: students, teachers, school and
district administrators, student -services personnel (school counselors, psychologists, social
workers, and nurses), operations personnel (clerical staff, food servers, hall monitors, bus drivers,
maintenance, janitorial staff, adult volunteers), parents and family, the school committee/board, and
the greater local community. Successful personalized learning environments demonstrate
improvement in several parameters across all stakeholders. The list of key indicators below
provides direction for compiling data to support the impact of personalization efforts.

An extensive list of research to support these key indicators is found at the website of the Small
Schools Workshop under Info Center at http://www.smallschoolsworkshop.org/info3.html
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Key Indicators of Successful
Personalized High School Environments

Improved attendance, retention, and graduation rates
Improved local, state, and national assessment scores
Improved post-secondary success

Higher achievement overall by traditionally underserved
populations (i.e., non-white, female, special needs,

disadvantaged, at-risk, gifted)

More instances of student achievement being highly
valued and publicly celebrated

More evidence that equity and diversity is valued
and supported

Wider demonstration of effective styles of teaching
and learning

More clearly defined pathways for students to
continuing education, life, and career options

Higher numbers of students completing meaningful
projects that demonstrate academic and social/emotional
proficiency

Increased participation in co- and extra-curricular activities

Increased engagement in school-improvement activities
by all members of the school community

Easier transition by new students

Increased mutual recognition across and within all
stakeholder groups

Greater personal connection to school by all school
community members

Earlier identification of students with academic, behavioral,
and social challenges and supports

Increased instances of adults in the school modeling and

benefiting from stronger professional and student relationships

More frequent positive teacher-parent-student collaborations

Increased satisfaction of parents with relationship(s) to/
within the school

Greater personal safety for all

Information Works!/SALT and other Data
as sources of Key Indicators

School attendance, drop-out rates, graduation rates
State assessment, SAT, AP scores, honor roll
Post-secondary tracking

Minority-populations disaggregations in all
achievement data fields

School-climate questions, recognition in

school, public & media

School-climate questions, recognition in
school, public & media

School-to-Career questions, instruction questions,
classroom visits, learning walks

School-to-Career questions, comprehensive
school-counseling reports

School-to-Career questions, comprehensive

school-counseling reports

Involvement in arts, clubs, teams and, student
government

SIT and other committees’ membership
Attendance, achievement rates, counseling reports
Public recognition in school, public & media
Participation/attendance at school events,

school volunteers

Referrals to special needs, counseling
and social services

School climate questions, instruction
guestions, teacher grievances

Parent questions, communications with school,
participation at school events

Parent questions, communications with school,
participation at school events

School climate questions, discipline/police reports

(many indicators adapted from Klonsky, 1995)
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Supports for Personalized Learning Environment in Breaking Ranks |l

The recently released Breaking Ranks Il: Strategies for Leading High School Reform, by the
National Association of Secondary School Principals and the Education Alliance at Brown University
(2004), provides a set of explicit, targeted strategies for the transformation of the American high school. It
is generally consistent with and parallel to the Regents’ Regulations and NEASC standards and should be
used as an additional guidance document. Breaking Ranks Il identifies seven cornerstone strategies to
improve student performance that address all three core areas: Collaborative Leadership and
Professional Learning Communities, Personalization and the School Environment, and Curriculum
Instruction and Assessment. These seven cornerstone strategies, if implemented effectively, will form the
foundation for improving student performance. In addition, the Breaking Ranks Il Core
Recommendations outline clearly those key elements that are the necessary for high-school reform. A
complete listing of the 31 recommendations is found in Appendix H.

Breaking Ranks II: Strategies for Leading High School Reform

Seven Cornerstone Strategies:

1. Core Knowledge: Establish the essential learnings a student is required to learn in order to
graduate, and adjust the curriculum and teaching strategies to realize that goal

2. Connections with Students: Increase the quantity and improve the quality of interactions

between students, teachers; and other school personnel by reducing the number of students for
which any adult” or group of adults is responsible

3. Personalized Planning: Implement a comprehensive advisory program that ensures each
student has frequent and meaningful opportunities to plan and assess his or her academic and
social progress with a faculty member

4. Adapting to Differences: Ensure teachers use a variety of instructional strategies and
assessments to accommodate individual learning styles.

5. Flexible Use of Time: Implement schedules flexible enough to accommodate teaching
strategies consistent with the ways students learn most effectively and that allow for effective
teacher teaming and lesson

planning

6. Distributed Leadership: Institute structural leadership changes that allow for meaningful
involvement in decision making by students, teachers, family members, and the community and
that support effective communication with these groups

7. Continuous Professional Development: Align comprehensive, ongoing professional
development program and individual Personal Learning Plans of staff members with the content
knowledge and instructional strategies required to prepare students for graduation.
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Action Step #4
Implement the Comprehensive School-Counseling Program as the infrastructure for
personalization that includes an Individual Learning Plan for each student.
Look to a comprehensive school-counseling program as the entity into which multiple

personalization initiatives are woven.

Comprehensive School-Counseling Program

A comprehensive K-12 school-counseling program does provide the infrastructure
for creating personalized learning environments for all students. An infrastructure consists of
organizational structures, roles and responsibilities, policies and protocols, interfaces between
offices and individuals, and a fluid communication network. School-counseling programs have been
identified as the infrastructure because counseling is already organized to address the academic,
career, and personal/social needs of students in a systemic way. Existing counseling programs can
be expanded to incorporate personalization strategies and coordinate their implementation without
having to establish a new infrastructure.

The school-counseling program is pivotal to the success of personalization because it
focuses on students achieving standards in three developmental domains—academic, career, and
personal/social. It encompasses a broad range of initiatives and provides a structure for the
integration of school, home, and community interventions as described in the features of
personalized learning environments.

An effective school-counseling program includes planned classroom and group activities,
counseling services responsive to individuals and small groups, and assistance to students in
academic planning and placement. The school and community work cooperatively to provide
appropriate support for students, families, and school personnel (Appendix A). “By aligning the
school-counseling program with district and school mission, reform initiatives, and school
improvement plans, professional school counselors are leaders and partners in systemic change to
ensure equity and access to quality education and to promote career and personal/social
development for all students.” (ASCA, 2003)

The three definitive elements of a K-12 school-counseling program are:

Comprehensive in Scope - A comprehensive school-counseling program is focused on
what all students, from pre-kindergarten through 12th grade, should know, understand, and
be able to do in these three domain areas: academic, career, and personal/social. The
emphasis is on academic success for every student, not just those students who are
motivated, supported, and ready to learn. The school-counseling program helps all students
achieve success in school and develop into contributing members of our society.

Preventive in Design - The purpose of the school-counseling program is to impart specific
skills and learning opportunities in a proactive, preventive manner, ensuring all students can
achieve school success through academic, career and personal/social development
experiences.

Developmental in Nature - School counselors design programs and services to meet the
needs of students at various growth and development stages. School-counseling programs
establish goals, expectations, support systems, and experiences for all students. They
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provide the rationale for school counselors, school administrators, faculty, parents or
guardians, businesses and the community to engage in conversations about expectations for
students' academic success and the role of counseling programs in enhancing student
learning. The student content standards are public statements of what students should know
and be able to do because of participating in a school-counseling program.

(Source: The ASCA National Model, 2003, pp. 13-16)

Two important documents help define the expanding role of school counselors, and provide
strategies for implementing comprehensive school-counseling programs. The first is the American
School Counselor Association (ASCA) National Model (2003). This model is grounded in the ASCA
National Standards and offers an implementation strategy. It provides a common language, shared
set of goals for school counseling, and has generated a national discussion of the future of school
counseling as a profession. The ASCA model emphasizes advocacy, leadership, collaboration, and
systemic change and offers interconnected foundational and accountability structures and systems
for management and delivery. The model is functional as a strategic tool for school self
improvement (Appendix A).

The second document, currently in draft form, is Rhode Island’s Guide for Comprehensive K-
12 School Counseling Programs. Based on the ASCA Model, it is under development by the Rhode
Island Department of Elementary and Secondary Education (RIDE) in collaboration with Providence
College, the Rhode Island School Counselors’ Association, and the Rhode Island School-to-Career
Office. Two School-to-Career statewide networks, the Comprehensive School Counseling Network
and the Principals’ Leadership Network, are associated initiatives. In addition, the School
Counseling Project at Providence College is reviewing the requirements of its graduate program in
school counseling and offering a variety of professional development on comprehensive
developmental school counseling.

Rhode Island’s Guide for Comprehensive K-12 School Counseling Programs offers specific
information for establishing comprehensive school-counseling programs in schools, and on
strategies for using school counseling as the foundation of a district’'s/school’s redesign plans
through personalization. Like the ASCA Model, it emphasizes advocacy, leadership, collaboration
and systemic change and is a strategic tool for school self-improvement.

Rhode Island’s Guide for Comprehensive K-12 School Counseling Programs is organized
according to the four critical components of the ASCA Model: Foundation, Delivery, Management,
and Accountability.

Like any solid structure, a school-counseling program is built on a strong foundation. Based on

Foundation
the school's goals for student achievement, what every student should know and should be able
to do, the foundation determines how every student will benefit from school counseling.
Delivery Based on the core beliefs, philosophies, and missions identified in the foundation, the delivery
System system describes the activities, interactions, and methods to deliver the program.

Management System | Intertwined with the delivery system is the management system, which incorporates
organizational processes and tools to ensure that the program is organized, concrete, clearly

and school counselors, who traditionally have not viewed counselors as managers.

delineated. and reflective of the school's needs. This is a relatively new concept for administrators

School counselors and administrators are increasingly challenged to demonstrate the
effectiveness of the school-counseling program in measurable terms. To evaluate the program
and to hold itaccountable, school-counseling programs must collect and use data that link the
program to student achievement.

Accountability
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Reqguirement of Individualized Learning Plan

At the core of the Regents’ Regulations is the requirement for schools to address each student as
an individual with unique needs. Consequently, “school improvement plans and district strategic
plans must address strategies for responding to, recording, and planning for each individual
student’s social/emotional, academic, and career needs beginning no later than grade five and
consistent with the intent of the General Assembly in Article 18.” The expectation is that the
elementary school (at Grade 5) will work with middle schools to develop a data-rich profile of each
student to ease transition and to ensure proper placement that would lead to an individualized
learning plan (ILP) or similar mechanism. In the near future, the Electronic Portfolio Network of the
Bill and Melinda Gates Foundation’s Graduation by Proficiency Grant will assist schools by
developing formats and templates for ILPs. General images of ILPs follow:

Structure

Description

Individual
Learning Plans

Individual Learning Plans (ILPs) help customize and direct student development
in three domains: academic, career and personal/social. ILPs chart a student’s
courses, activities, and achievements over his/her middle-, high-school
experience. They include information, if applicable, about the student’s
Personal Literacy Plan (PLP) and/or Individualized Education Program (IEP).
ILPs are not a substitute for PLPs or IEPs but are a broader planning tool.

ILPs are a mapped academic plan and profile that reflect each student’s unique
set of interests, needs, learning goals and graduation requirements. A team,
including the student, his/her family, the school counselor, advisor/ teacher,
and/or mentor, help write an ILP, which includes authentic and challenging
learning experiences that help each student succeed. As ateam, they are
mutually responsible for helping the student with his/her personal curriculum and
they regularly review, evaluate, and update the ILP as the student progresses.
The process allows students to become active, responsible participants in their
educational development and planning.

As a working document, the ILP is at the center of a flexible educational
program that meets individual development toward ASCA’s National Standards
for School Counseling Programs by graduation.

Full participation in this process will also result in students

* establishing academic, career, and personal/social goals: developing plans for
each of these developmental domains; participating in essential counseling
activities designed to help them achieve their goals; and self-assessing their
progress annually.

* developing/enhancing their research, communication, problem-solving, critical
thinking, and decision-making skills.

* learning attitudes and behaviors that contribute to their success and well-
being.

* developing/enhancing life-long learning skills that promote a healthy self-
image.
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Selected Strateqgies for Personalization

Strategies for personalization identified in the Regents’ Regulations are described below.
These must be integrated into comprehensive school-counseling programs. By no means are these
strategies inclusive of all the avenues to personalized learning environments. Districts and schools
must undertake a careful self-study led by the Personalization Study Committee to identify the ways
and means to successfully personalize. Decisions must be based on the analysis of multiple data,
particularly those provided by Information Works! and the SALT Surveys.

Schools are encouraged to use the resources provided at the end of this document to begin
their research on the various school designs for personalization. The Education Alliance at Brown
University has several on-going projects around school reform. It is working collaboratively with
RIDE and other partners to provide materials and technical assistance to schools working to comply
with the Regents’ Regulations.

Structure Description

Advisory programs create the conditions for improving student achievement in

Student the academic, career, and personal/social domains and enrich the lives of
Advisories students and adults through personalization of the learning experience. The
supportive relationships developed among and between students and their
advisors are foundational to schools whose culture is positive, whose students
achieve, and whose bonds to family and community are strong. There are many
models of student-advisory programs, but all share the vision of one caring adult
and a small group of students engaging in regularly scheduled interactions for
the purpose of developing meaningful relationships. In an advisory group, a
student has the opportunity to feel known, heard, and understood. The
effectiveness of advisory programs in the affective domain has subsequent
impact in other areas.

Research available from the National Middle School Association describes the
benefits of student advisories. They:

* promote student-teacher relationships
* address general self-esteem and competence beliefs
* provide social exchange and peer recognition in a safe environment
* link parents and school
* mediate between academic and social concerns
(Source: NMSA Research Summary #9: Advisory Programs. http://www.nmsa.org/)

The May 2003 Newsletter of the Bill & Melinda Gates Foundation describes the
advisory as follows:

Unlike homeroom or study hall, advisory periods are regular blocks
of time set aside for small groups of students to meet and discuss
"real world" issues, improve academic skills or build on soft skills like
teamwork and responsibility. Advisors help parents by serving as a

primary point of contact in the school. Advisors can assess a student's
progress and help identify areas of achievement or concern.
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Structure DeSCt‘iption
One strategy for building a personalized learning environment is the small
Small school/small learning community (SLC). Research indicates that students are
Schools / Small | often lost and overwhelmed in large schools. They move through the school day
Learning without developing high-quality, personal relationships with the adults in their

Communities

school. Within large schools, small schools can be constructed as schools-within-
school, houses, career academies, or teams. Each of these small learning
communities should have a core group of students, faculty, and administrators
and a unifying identity such as a name or theme. Ideally, each small learning
community would have its own set of learner expectations, as well as a strategic
plan with a mission, vision, and goals aligned the district’s strategic plan. A
caution, however, is a small school does not automatically translate to a
personalized learning environment. Small size is a necessary condition for
effective schooling, but it is not enough. It is important that embedded within the
small school is a culture and a system of school practices that focuses on each
student as a unique individual, monitors each one’s progress, and provides the
needed learning opportunities.

Key Elements of Smaller Learning Communities:

Autonomy — Smaller learning communities maintain as much control as
reasonable over space, schedule, budget, curriculum, instruction, and personnel.

Identity — The community of adults and students within each SLC has
established goals that drive all decisions and create conditions unique to each
SLC.

Personalization — The smaller learning communities implement strategies that
take advantage of downsized environments and facilitate all students being
known well.

Instructional Focus — Each SLC emphasizes the importance of instruction
geared toward improved academic achievement for all students.

Accountability — Students in SLCs demonstrate progress on state, local, and
school-wide assessments as well as progress toward established SLC goals,
both academic and affective. (Derived from Cotton, 2001)
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Structure Description
The career academy is a type of specialized small learning community.
Career
Academies

The Career Academy Model adopted by the Rhode Island Department of
Elementary and Secondary Education, The Rhode Island School-to-Career
Office and the Human Resource Investment Council Research is:

An organized small learning community within a secondary school focused
on learning experiences related to career clusters, in partnership with
employers, the community, and formal and informal postsecondary
education systems.

Expected Elements of a Rhode Island Career Academy are:

* a small learning community utilizing integrated curriculum with a thematic
focus that links to work-based learning opportunities

* voluntary selection by teachers and students

* a program of study that embraces multiple years of project-based, experiential
learning that meets all academic and academy requirements

* validated preparation for post-secondary education, industry training, and/or
employment opportunities

* developed and sustained partnerships with industry, the community and formal
and informal higher education systems for: curriculum development and
applications, industry mentoring opportunities, organized work-based learning
opportunities (e.g., internships, applications, jobs, and educator externships),
and Steering Committee guidance

* common team planning time for professional development; continuous
improvement of the learning environment; articulation with business, industry,
and higher education; and collective problem-solving
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Structure Description
Inter- Interdisciplinary teaching teams, those that feature teachers in different content
Disciplinary areas and that share a common group of students, are advantageous in many
Grade-Level ways. Teams can strengthen teachers' work by eliminating isolation and fostering
Teams collaboration. Teams can engender relations among teachers that help develop a

shared understanding of pedagogy and collective responsibility for student
achievement. Individuals seek support from fellow team members and are all
accountable to one another. Within a team, teachers can team-teach, mentor,
and observe each other and engage in peer review. In teams, teachers can
reach consensus on significant issues of teaching and learning, and they can
discuss the strengths and needs of the students they share.

In addition, teachers can work together to develop instructional curricula and
activities that cross discipline boundaries and make learning meaningful for
students. The most effective problem- or project-based learning looks at an issue
from many dimensions and incorporates knowledge and skills from several
areas.

Flexible / Block
Scheduling

Extended periods of instruction, with accompanying changes in instructional
strategies necessary for longer blocks of time, improve the personalization of
schools. Longer teaching times provide multiple opportunities for the
development of academic and social skills and personal relationships. Since
instruction is more student-centered than in the traditional six- or seven- period
day, teachers become coaches and facilitators of learning.

Flexible /bock scheduling:

* creates greater personal interaction between the students themselves and
between the students and teachers

* provides opportunities for in-depth learning
* promotes active, rather than passive, learning

* provides more time for teachers to identify student needs, respond individually
to student performance, and offer students appropriate accelerated and
remedial assistance

* increases instructional planning time for teachers
* provides structure for interdisciplinary coordination

* reduces the amount of time for class orientation, closure, and traveling to
classes
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Structure

Description

Senior Year Dual
Enroliment

For those students who have achieved proficiency in core expectations set forth
by their schools, senior-year dual enroliment options provide extended
opportunities for learning. With senior-year dual-enrollment programs, high-
school students can earn college credit either by enrolling in college-endorsed
classes taught by their high-school teachers at their regular schools, by taking
those classes on college campuses, or through a distance-learning provider.
Included among senior-year dual enrollment programs are Advanced Placement
(AP) classes, Early Enrollment Programs (EEP), course credit/advanced
standing articulation agreements with post-secondary institutions, and course-
credit/advanced-standing with internship, work-study, and industry-certification
programs. These options provide students with the rigor of a college curriculum
and the opportunity to receive both high school and college credits.

Concurrent and dual enrollment programs offer many benefits and outcomes,
including the ability to:

* promote rigorous academics and to provide more educational options
* promote efficiency of learning (reduced repetition in grades 11-14)

* improve student access to college

* increase student aspirations to go to college

* enhance admission to and retention in college

* improve the transition from school to college

* save students time and money on a college degree

* encourage competition from colleges and universities that then might pressure
secondary schools to be more responsive to student and parent needs

* accelerate student progress toward a degree in order to free up additional
space on campus to meet the increased demands for college access

* provide greater academic opportunities for students at small rural schools
* enable greater collaboration between high school and college faculty
* provide professional development for faculty both in high schools and colleges
* build closer ties between colleges and their communities
(from ECS Center for Community College Policy)

Rhode Island high schools have a wide array of articulation agreements with
their public and private two- and four-year post-secondary institutions. High
schools restructuring their programs of study to create more personalized

learning environments must explore options for senior-year dual enrollment.
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Action Step #5

Build school community through partnerships (with homes, community-based
organizations, businesses, and others).

Work with families and community groups to remove barriers to learning in an effort to meet the
intellectual, social, emotional, career, and developmental needs of students. Establish family and
community collaboration as basic to successful personalization and embed opportunities for their
participation systemically within the school structures.

Outreach to Family, Business, and the Community

Districts and schools must recognize and welcome families, businesses, and the
community as active partners in the educational process. They must work together to promote
programs and services for all students. School administrators must be educational leaders who
promote the success of all students by collaborating with families and community members,
responding to diverse community interest and needs, and mobilizing community resources.

Family and School Collaboration

Family and school collaboration must be genuine, in that schools seek the full participation
of parents/guardians. Research shows that students who are most successful have the most
involved parents. The school leader must make parents/guardians partners in their child's education
and create structures for family and educator collaboration. One strategy is to link a program of
school-family collaboration to the school-improvement plan. “Every school needs a purposeful,
planned partnership program that creates a welcoming environment and engages families in
activities that contribute to students’ readiness for school, academic success, and positive attitudes
and behaviors” (Epstein, 2004). Communication with the home must be proactive. Parents want
schools to recognize their role as parents and the first teachers of their children, to supply them with
information frequently, and to invite them as full educational partners. Schools must offer multiple
and meaningful opportunities for parents/guardians to be informed about and participate in the
education of and the educational decisions for their children. Such opportunities for
parents/guardians include, but are not limited to: conferences, meetings, open houses, workshops
for parents, special events (e.g. Math Nights), recognition assemblies, awards programs, classroom
visits, school-volunteer positions, interactive homework, electronic communication, telephone calls,
progress reports, and newsletters. Schools must strive to have an active Parent-Teacher
Organization and strong parent/guardian representation on the School Improvement Team. Student
Advisors must have regular and substantive communication with the home.

Schools must take the responsibility to educate parents in how to help their children be
successful in school. Information Works! and SALT data indicate that most parents who are not
involved would like to be, if only their children’s teachers, administrators, and counselors gave them
insight into strategies to improve their children’s academic performance, attendance, and behavior.
This can be achieved only through a comprehensive program that defines action steps for school-
family collaboration. In addition, the No Child Left Behind Act requires schools to have well-
planned programs of family and community involvement to support student achievement and to
communicate clearly with parents. .

Joyce Epstein, the director of the Center on School, Family, and Community Partnership at
the Johns Hopkins University identifies six types of family involvement with their schools. They are:
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Parenting - establishing home environments that foster adaptive child development and
school readiness

Communicating - engaging in constructive two-way, home-school communication about
school programs and student progress

Volunteering - working on classroom and school efforts to assist teachers, administrators,
students, and other parents

Learning at Home - helping children at home with homework and other curriculum-related
activities, decisions, and planning

Decision Making - serving on district-level committees, school advisory councils, or the
Parent-Teacher Association/Parent-Teacher Organization to represent parent perspectives
in planning

Collaborating with Community - identifying and integrating community resources and
services to enhance school programs, family practices, and student performance

As families become more involved in the education of their children, schools will see
students who are more positive about school and learning

School and Business Collaboration

School and business collaboration is important in both student learning and workforce
development. As schools help students with their career-development goals, they must provide
opportunities for students to acquire the content, skills, habits, and responsibilities necessary for
contributing citizens and productive workers. By working closely with the business community,
schools can understand and define these essential attributes. All students will transition to the
workplace, whether immediately after high school or after a post-secondary educational experience.
Therefore, they must become aware of, explore, and/or prepare for a career during grades K-12.

Partnering with the business community can provide significant resources for relevant
learning experiences. Too often students moan: “Why must | learn this?” Educators can work with
businesses to develop and present academic lessons that answer that question. Lessons in the
various core academic subjects become more meaningful when students can see the application of
the content. This contextual teaching and learning improves student understanding, engagement,
and achievement. Section 5.2 of the Regulations call for all students to have applied learning
experiences.

School-Business (as well as School-Community) collaboration is a natural fit with problem-
or project-based learning (PBL). PBL should be a component of the local assessment system for
graduation by proficiency. Exhibitions, including senior project, capstone, and CIM, should be
structured around an essential question that leads to PBL. Businesses can share authentic
problems, supply materials and resources, provide advisors, and generally work with students and
teachers to make connections between the classroom and the world beyond school. PBL gives
students an opportunity to contribute a solution to a real-world issue and a sense of achievement.
PBL gives businesses the opportunity to contribute to educating today’s young people and the
benefits of the inputs of students on an authentic problem. Teachers benefit by learning how to
enhance their instructional practice and make it more relevant for students.
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Rhode Island schools have a unique mechanism for school and business collaboration. The
School-based Coordinators-Industry Field Coordinators Network, administered by RIDE with the
support of the Rhode Island School-to-Career Office, facilitates business engagement in schools.
School-based coordinators (SBCs) are employed by Rhode Island public high schools at a
minimum of 75 days annually. Their role is to provide information, resources, and technical
assistance to teachers in career/contextual learning. They are the school’s or district’s liaison to the
Industry Field Coordinators (IFCs). IFCs represent eight major Industry Partnerships — Automotive,
Construction and Transportation, Financial Services, Fisheries and Marine Science, Health Care,
Hospitality and Tourism, Information Technology, Natural Resources, Agriculture and Agriscience.
A Law and Public Safety Partnership is under development. Each IFC responds to requests from
SBCs (who have been working with faculty members) for industry project-based learning
opportunities, speakers, career-day presentations, consultant services, advisory-board
memberships, student internship and educator externship placements, and other school-to- career
programming. When schools utilize the SBC-IFC Network optimally, they enjoy the benefits of the
knowledge, resources, opportunities, support, and advocacy their business partners bring.
Students can pursue those activities with the business partners in which they have a personal
interest, thereby contributing to the personalized learning environment of the school.

School and Community Collaboration

Schools and district must formalize their linkage with the programs and activities offered by
community agencies to support personalized learning. Community-service agencies, including non-
profit and governmental institutions, can provide needed programs and services to students,
educators, and parents. Schools must look to these groups as an integral part of the education-
delivery system. By utilizing community programs, schools can offer a wider range of services and
opportunities and perhaps eliminate duplication of efforts and financial burden. The community
agencies often have the expertise and resources that are unavailable in schools. Engagement with
community agencies must be structured within school-improvement plans, not be a random activity
or reaction depending on need. Schools should have formal agreements with community groups
about the nature, expectations, and cost of the services they will provide, and they should specify
the roles and responsibilities of the individuals involved.

Schools must welcome a community-agency presence by providing an environment in
which the work of the agency is recognized and acclaimed and where the agency feels comfortable
to operate. With effective school-community agency partnering, students get to know more about
their own community and become more known by their community. Students gain a sense of
identity and belonging. The community agency builds a citizenry that understands, respects, and
advocates for its work.

Schools should look to community-based agencies for:

Heath and wellness programs, including mental health Recreational programs
Remedial instruction Enrichment activities
Parenting workshops Classroom presentations
Field trips Guest speakers

Mentors Advisors

Community-service learning
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Action Step #6

Gather evidence of progress toward results and report on progress on an
established timetable.

Monitor by measuring key indicators: evaluate and modify personalization structures as needed.
Report on personalization strategies as required in annual district and school strategic plans
submitted through the Consolidated Resource Process (CRP) beginning in May 2004.

Data and Accountability

Like any other educational initiative, the move to creating more personalized learning
environments in schools must have a formal evaluation component. School-improvement plans
must establish action steps around personalization that can be monitored. As schools review their
yearly Information Works! /SALT data (see page 14), they must look at those elements that
correlate with the key indicators for successful personalized learning environments and their
associates. Schools might set short- and long-range improvement goals for some of the key
indicators and measure yearly achievement against them. If analyzed thoroughly, this information
can show the strengths and limitations of the personalization strategies and provide direction for
improvement.

Additionally, the accountability component of a comprehensive K-12 school-counseling
program offers a mechanism for analyzing data and documenting student achievement. When
released, Rhode Island Guide for Comprehensive K-12 School Counseling Programs will describe
one process, a six-step accountability system, MEASURE, will show the impact of the school-
counseling program on critical data. Since the comprehensive K-12 school-counseling program
should serve as the infrastructure for personalizing the learning environment, MEASURE will show
the effectiveness of these efforts (Stone, 2004).

MEASURE is an acronym for:

Mission: connect the comprehensive K-12 school-counseling program to the mission of the
school and to the goals of the annual school improvement plan

Elements: identify the critical data elements that are important to the internal and external
stakeholders

Analyze: carefully discuss which elements need to be aggregated or disaggregated and
why

Stakeholders - Unite: determine which stakeholders need to be involved in addressing
these school-improvement issues and unite to develop strategies

Reanalyze: rethink and refine the strategies; refocus efforts as needed and reflect on
success

Educate: show the positive impact the school-counseling program has had on student
achievement and on the goals of the school improvement plan
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6.2 Professional development and common planning time:

By May, 2003, all middle and high school improvement plans submitted pursuant to these regulations
must include documentation that all certified staff will participate in at least 15 hours of ongoing
professional development annually, focused on the priority areas of literacy, graduation by proficiency,
and personalization as informed by each school’s student achievement data. School improvement plans
must also describe the means for providing common planning time for high school teachers organized
around students, especially those with the highest needs. By September, 2005, high schools must ensure
at least weekly common planning time for this purpose.

Clarification of the Intent and Terms of this Reqgulation

Professional development and common planning time create opportunities to
improve teaching and learning and help build capacity within the school. Specifically, the
regulations stipulate that all middle- and high- school improvement plans (SIPs) submitted pursuant
to these regulations must document that all certified staff will have participated in at least 15 hours
of professional development focused on the three priority areas of literacy, graduation by
proficiency, and personalization. The professional staff must have training that will provide them
with the skills and knowledge that will enhance other school-improvement endeavors and have the
biggest impact on improving student success. For the maximum results, professional-development
activities must be in concert with one another and with other initiatives toward school reform.

Districts and schools must examine their needs in the Regents’ priority areas and design
professional development activities that support systemic improvement. The Rhode Island Quality
Standards for Professional Development established by RIDE must guide all professional
development offerings. (Appendix I) Professional development must be focused on, organized
around, and aligned with key district goals for meeting the Regents’ Regulations in order to ensure
a coherent school-wide focus to the various reform efforts.

Schools need to use their analysis of student-achievement data and other self-study
activities to determine the most appropriate professional development to address the identified
needs. This must occur as part of the normal school improvement planning self-study process.
Correspondingly, the nature and type of professional development must be incorporated into each
respective SIP and reviewed by the district as part of its annual analysis and response to each
individual SIP. The submitted documentation must report the collective professional development
the certified staff has undertaken during the course of the school year in each of the three priority
areas. A school or district can certainly choose to exceed this minimum 15-hour requirement and
focus on areas beyond literacy, graduation by proficiency, and personalization in the added time.

A school improvement plan must explicitly reference the types of professional
development that will be made available to the certified staff or reference the professional
development that is being developed at the district level.

The SIP must indicate the:
professional development opportunities connected to the priorities of the Regulations
that will be provided by the district (a) during the day and (b) beyond the school day

professional-development opportunities that will be provided by the individual school
(a) during the day and (b) beyond the school day

additional allowable professional development experiences (externships, conference
attendance, college and university courses, curriculum work, etc.)
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The following list provides some examples of professional-development opportunities
that are within the letter and spirit of this regulation if and only if those opportunities are directly
connected to literacy, graduation by proficiency, and personalization:

Reading and education courses taken at a local college or university
RIDE professional-development series

Conferences and workshops offered by collaboratives, educational institutions and
professional organizations

Disciplinary Literacy study groups

Local Professional Development Institutes’ trainings
Collaboratively looking at student work focused on literacy
Lesson study

Modeling effective practices for colleagues

Observing peers model or demonstrate literacy lessons
Peer coaching and mentoring
K-12 comprehensive school-counseling training

Graduation- by-proficiency workshops focused on exhibitions, senior projects,
Certificates of Initial Mastery, or designing, implementing, and/or scoring common
tasks

Educator externships
Self-selected I-PLAN professional-development learning experiences

Documenting the Professional Development

Each school must establish a process to keep track of the individual professional-
development hours the professional staff engages in related to the Regents’ priority areas.
School improvement teams must have a professional-development subcommittee that creates a
professional-development plan and authorizes the use of Article 18 funds for professional
development. Schools need to create such structures if none is currently in place. The template
below can be used to record the professional development that faculty members attend in and out
of the district. This template is drawn directly from the documents provided for FPlans by RIDE’s
Office of Teacher Certification

Individual staff members have the responsibility to obtain documentation of the professional
development (PD) from the provider and submit such documentation of attendance to designated
school officials. The I-Plan Program Guidelines, specifically in its Appendix E: FPlan
Documentation Portfolio, contain the forms for documenting the 15 hours of PD as well as other
clarifying information. Specific criteria for verification and the descriptions of acceptable
professional-development activities are fully articulated in the FPlan documents, i.e. Appendix B:
Qualifying Professional Development Activities for Rhode Island Teacher Certification.
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Action Plan Template for Regent’s Regulation 6.2

Summary Chart for Annual Verification of Professional Development from to
(Top Sheet for Verification Portfolio)

; i PD Category Goal(s) # Contact Hours | Time Period Type of For Use By
Professional DeveloDment Activity (from Supported by (Beginning Verification Review Panel
Appendix B) the Activity and Ending Submitted
Dates) (Log, Letter,
Transcript,
Etc.)

You may use the template below to record the professional development that faculty members attend in and out of the district. Please include thistemplate, or one
containing the equivalent information, in your school-improvement plans and your district strategic plans.
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Action Plan Template for Regent’s Regulation 6.2 — Requirement for Professional Development and Common Planning Time

Name of District Name of School
Strategy for professional development | Action Steps to Achieve Strategy Person(s) | Timeline Results Criteria Resources | Identified
(professional-development opportunities in and out of responsibl | for Expected for to support | PD Priority
the district) e for completion evaluatin | /finance Area/
action g the the plan Contact
steps strategy hours

Rhode Island Department of Education

Final Version 3:8 32



Preliminary Guidance for Regents Regulations on High Schools and Ensuring Literacy for Students Entering High School

Common Planning Time

School structures must support the collaborative work of the professional staff. National
research, state experience, and SALT data have established the absolute need for teams of
educators to be able to plan collaboratively for the students whom they share. Lack of common
planning time is consistently identified on the SALT Survey as the largest barrier to reform. According
to the Center for Collaborative Education: “In order to improve and sustain student learning, schools
need to focus deeply on (1) improving learning, teaching, and assessment, and (2) creating the
structures and supports in schools that enable all students to learn at high levels, and all faculty to
engage in continuous professional development and purposeful collaboration.” Common planning time
is an avenue to achieve both these goals.

It is critical that teachers and other key personnel (school counselors, coaches and
administrators) use the time provided to share information that will most greatly impact student
achievement, especially for those stipulated in the Regents’ regulations as “students with the greatest
need.” Through common planning time, educators can work together to research, design, implement,
and evaluate programs and structures that will help students achieve the PBGRs.

To achieve the necessary conditions for success, schools must establish weekly common
planning time (CPT) for classroom teachers by September 2005 that satisfies the following criteria:

Create structured activities (e.g. planning instruction, looking at student work, developing
interdisciplinary lessons, engaging in professional-development activities that enhance
instruction, meeting with parents).

Create new or additional common planning time that focuses on discussing those
academic, personal, social, and emotional issues that interfere with student achievement
and develop strategies to address those issues for individual/groups of students.

Support teaching “teams” at the middle level that include core academic teachers as well
as specialists, who provide collaborative instructional supports to their students.

Develop collaborative teaching partners who share responsibility for the same group of
students.

Enable classroom teachers and instructional coaches (standards coaches, literacy and
numeracy coaches, et al.) to model effective teaching and learning in the classroom.

Ensure that every common-planning-time session has an agenda, a shared

responsibility among all participating educators for implementation, and an outcome
(notes, minutes, log, lesson plan, action plan, etc.).

Suggested Approaches

Common planning time must be embedded into the school day. It requires a new way of
organizing the time and schedules of students, teachers, and other staff. Common planning time may
necessitate that the school year or day be lengthened or that teachers and other professional staff meet
before or after school with compensation. To free teachers for CPT, students may have learning
experiences in other school or community settings. Common planning time may require student loads
to be shifted on a rotating basis or it may take place when administrators or other qualified educators
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present programs to students while their teachers plan. There are many models of time and schedule
adjustments to accommodate common planning time. Whatever the structure, common planning time
must be aregularly scheduled, minimally weekly, event, with the specified purpose of improving
student achievement through professional collaboration.

With common planning time comes a heightened responsibility for teachers to take
control of their own learning. Effective common planning time creates a culture of learning and
sharing. Teachers bear the responsibility for making the time productive and focused on meeting
student needs. Common planning time offers opportunities to engage parents through conference,
telephone calls, and home visits.

Fostering a Professional Learning Community

The restructuring of schools must involve not only how to organize groups of students (and the
educators who serve them) to create “positive smaller learning communities” within classrooms and in
“teams”, but also how to organize the professional staff into “positive professional learning
communities” around content areas and across content areas for school-wide work. It is not enough to
think about some teams of teachers and some common planning for some students — for example, the
most needy freshmen. That effort is an initial one toward more school-wide strategies where educators
come together routinely in formal and informal settings for professional and personal growth. Like
students, educators must be engaged in their own learning. They must find value and relevance in the
time they spend with colleagues. The work that schools need to do in order to adhere to any of the
Regents’ Regulations requires that teachers, counselors, and school-based administrators have the
appropriate time and structures to attend to changes in curricula, instruction, assessment, school
resources, organization, and distributive leadership needed to effectively address the learning needs of
all students. Moreover, teachers and staff need the training and on-going support to efficiently use that
time and structure. This reorganization of time to foster a professional learning community among the
adults in the school should include all members of the community: school-based administrators, special
educators, paraprofessionals, support staff, parents, and community members. Accordingly, when re-
organizing the use of time to create more personalized, and collaborative learning environments for
students, teachers, faculty, and staff schools should consider:

Individual teachers
Team teachers (around student/learning needs)
Content-area faculty, including itinerants (around teacher/instructional needs)

Cross-content-area faculty, including itinerants (around school-wide strategic
design/planning/implementation needs)

Linkages to school-improvement teams

Classroom mentoring and coaching

Job-embedded professional development

Routinely scheduled time for school-improvement planning
Examination of student work

Lesson study
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6.3 Advisory structure:

All school improvement plans submitted pursuant to these regulations shall provide for a structure by which
every student is assigned a responsible adult who is knowledgeable about that student and tracks his or her
progress.

Clarification of the Intent and Terms of this Reqgulation

All School Improvement Plans submitted pursuant to these regulations shall provide for
a structure by which every student is assigned a responsible adult who is knowledgeable about
that student and tracks his or her progress. Advisory programs may be implemented with
elementary, middle, and high school levels. In advisory programs, caring adults are partnered with
students on a one-to-one basis. Advisors may be parents, educators, business representatives,
community members, or older students including college students performing community services as
their work-study.

Overview of Advisory Structures

Student advisories foster meaningful, sustainable student-adult and student-student
relationships that support student achievement, improve student behavior, build community,
and enrich the lives of all involved. Advisors meet with student on a regular basis for the purpose of
academic, career, and personal-social advising. Advisory activities:

1. help students with self-assessment in the academic, personal/social, and career
domains

2. help students set goals and monitor their progress toward those goals in each of the
domains

3. give students a chance to develop a meaningful relationship with a caring adult
Advisory structures can be incorporated into the school design in a number of ways. Five key

dimensions of successful advisory programs are 1) a stated purpose, 2) thoughtful organization, 3)
relevant advisory program content, 4) on-going assessment, and 5) strong leadership.

More specifically, essential elements are common across all models. An Advisory Program:

is consistent with students’ needs as identified by the examination of data
offers advisor-advisee meeting times on a regular basis

has a curriculum and/or set of goals for the advisor and the advisee

is aligned with the school’s learner outcomes

includes a continuous program of professional development for all advisors, particularly
in the school’s guidance curriculum with limits of confidentiality, referral procedures, and
active listening

involves a broad stakeholder group, including students, in the design of the advisory
structure

has a means to evaluate and improve the advisory structure

Rhode Island Department of Education
Final - Version 3.8 35



Preliminary Guidance for Regents Regulations on High Schools and Ensuring Literacy for Students Entering High School

6.4 Review by Commissioner:

The Commissioner shall review all district personalization plans at least once every four years beginning in
May, 2003, and will continue thereafter to ensure compliance with these regulations.

Supports RIDE is Currently Creating or Providing

To assist you in these efforts, RIDE is involved in the following:

The School-Based Coordinators™Industry Field Coordinators’ Network

Career academy initiatives, some with the support of the National Academy Foundation
A Principals’ Leadership Network offered through the RI Association of School Principals
School-to-Career joint initiatives

Senior Project Network

An electronic portfolio that reflects a statewide consensus on the contents of a portfolio
and provides a statewide template that supports the instruction toward and assessment
of graduation proficiencies

Model advisory programs
A comprehensive school-counseling network and training
Career and Technical Education Regulations Revision

APPENDIX A

Rhode Island Department of Education
Final - Version 3.8 36



Preliminary Guidance for Regents Regulations on High Schools and Ensuring Literacy for Students Entering High School

Comprehensive K-12 School Counseling Systems

The following is a statement by the American School Counselor Association on comprehensive school-
counseling programs.

“A comprehensive school-counseling program is developmental in nature. It is systematic,
sequential, clearly defined and accountable. The program’s foundation is developmental
psychology, educational philosophy and counseling methodology. Proactive and preventive in
focus, the school-counseling program is integral to the educational program. It assists students in
acquiring and using lifelong skills through the development of academic, career, self-awareness
and interpersonal communication skills. The goal of the comprehensive school-counseling
program is to provide all students with life success skills.

The school-counseling program has characteristics similar to other educational programs,
including a scope and sequence, student competencies or outcomes, activities and processes to
assist students in achieving the outcomes, professionally credentialed personnel, materials,
resources, and national standards for evaluation.

We recognize that our educational system is being challenged by the increasing needs of
today’s students and society’s rising expectations. Many of our children enter school with
emotional, physical and interpersonal barriers to learning. Although comprehensive school-
counseling programs include necessary crisis -oriented responsive services, the emphasis is on
developmental skill building for all students beginning when students enter school and continuing
as they progress through the grades.

Effective school-counseling programs are a collaborative effort between the counselor and
other educators to create an environment promoting school success. Staff and counselors value
and respond to the diversity and individual differences in our societies and communities.
Comprehensive school-counseling programs help ensure equal opportunities for all students to
participate fully in the educational process.

This counseling model is compatible with the National Education Goals and the National
Standards for School Counseling Programs”

ASCA National Model

The ASCA National Model represents what a school-counseling program should contain and
serves as an organizational tool to identify and prioritize the elements of a quality school-counseling
program. It describes the program components and serves as a framework for developing and writing a
school-counseling program. The ASCA National Model guides states, districts and individual schools in
designing, developing, implementing and evaluating a comprehensive, developmental and systematic
school-counseling program. The ASCA National Model is important because it helps contextualize the
importance of school counseling to the children of this nation and provides a standards-based
environment in which counselors can help students succeed. Rhode Island counselors are encouraged
to review and discuss the ASCA National Model as a way of understanding the broader context and
rationale for the work currently being done in the state and local districts.

ASCA National Model Graphic Representation
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The ASCA National Model: A Framework for School Counseling Programs is written to
reflect a comprehensive approach to program foundation, delivery, management and
accountability. The model provides the mechanism with which school counselors and
school-counseling teams will design, coordinate, implement, manage and evaluate their
programs for students' success. It provides a framework for the program components,
the school counselor's role in implementation and the underlying philosophies of
leadership, advocacy and systemic change.”

The model incorporates school-counseling content standards for every student, focusing
the direction for an organized, planned, sequential and flexible school guidance curriculum.
The model recommends the use of disaggregated data to drive program and activity
development, thus enabling school counselors to intentionally design interventions to meet
the needs of all students and to close the gap between specific groups of students and
their peers. The model provides an organizational framework and accountability systems to
determine how well students have met the standards or have achieved intended outcomes.
The school-counseling program aligns goals and objectives with the school's mission and
ultimately leads to increased student achievement as demonstrated by results data.
[Source: The ASCA National Model, 2003, pp. 9-11]
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ASCA National Model Features

Human development theory and standards-based education
School-counseling programs ensure that all students achieve academically

School-counseling programs operate from a curriculum with academic, career, and
personal/social domains that is based on ASCA National Standards and connected to
state guide of comprehensive K-12 school-counseling programs..

School counselors use individual planning, responsive services, guidance curriculum
and system support

School counselors are accountable for measurable changes in academic achievement
and school-related behavior

ASCA National Standards for School Counseling Programs

The ASCA National Standards facilitate student development in three board areas: academic
development, career development and personal/social development. There are the nine national
standards:

Academic A Students will acquire the attitudes, knowledge, and
skills that contribute to effective learning in school
and across the life span.

B Students will complete school with the academic
preparation essential to choose from a wide range of
substantial postsecondary options, including college.

C Students will understand the relationship of
academics to the world of work, and to life at home
and in the community.

Career A Students will acquire the skills to investigate the
world of work in relation to knowledge of self and to
make informed career decisions.

B Students will employ strategies to achieve future
career success and satisfaction.

C Students will understand the relationship between
personal qualities, education and training, and the
world of work.

Personal/ A Students will acquire the attitudes, knowledge, and
Social interpersonal skills to help them understand and
respect self and others.

B Students will make decisions, set goals, and take
necessary action to achieve goals.

C Students will understand safety and survival skills.
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APPENDIX B

Barriers to Learning

From Howard S. Adelman and Linda Taylor (published research and personal correspondence with
Sarah Friedman)

The anonymity some students feel in school settings can be overcome by personalizing
teaching and learning and recognizing students as involved partners in their own learning. Most
importantly, personalization strategies can overcome barriers to learning. Howard S. Adelman,
Professor of Psychology at UCLA advises, “...designing the environment with due consideration for
equity and diversity by paying attention to addressing external and internal barriers that interfere with
students benefiting from improved instruction and living up to high standards.” (Adelman, 1997)

Schools alone cannot overcome the barriers to learning, including poverty, poor health, unemployment,
violence, gangs, teen pregnancy, truancy, and drugs. They must form partnerships with community
human-service agencies to meet the needs of their students. Schools can be the hub for the delivery of
services that complement and support education. A school's decision to provide school-linked services,
however, will be successful only if it is part of a larger restructuring effort. Through these partnerships,
schools and service agencies can collaborate to provide supportive programs and services to students
and their families. Howard S. Adelman concludes, “In general, developing a comprehensive, integrated
approach for addressing barriers to learning and enhancing healthy development requires working to
restructure, transform and enhance school-owned programs and community services, and includes
mechanisms to coordinate and eventually integrate school and community resources” (Adelman, 1997

Framework for Personalized Learning Environments

Students who connect with a caring adult are more likely to achieve their goals and meet the standards
academically, socially and emotionally in school. Students who succeed in school are more likely to
become self-sufficient, independent, life-long learners

THE FRAMEWORK: IN DEPTH

I. Create supportive classroom learning environments that are responsive to students’
strengths and needs: Classroom-based efforts to enable learning are aimed at three main areas: 1.)
preventing problems/intervening as soon as possible once a problem arises; 2.) enhancing intrinsic
motivation for learning; 3.) and re-engaging students who have become disengaged from classroom
learning.

Specific strategies for classroom based efforts:

1.) preventing problems/intervening: open classroom doors to bring in available supports (peer
tutors, volunteers, aids trained to work with students in need); open classroom doors to student
support staff and resource teachers; enhance teacher capacity to prevent and handle problems
and reduce the need for out of class referrals through: personalized instruction with special
assistance if necessary, reducing negative interactions and over-reliance on social control,
systematic use of pre-referral interventions.
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2.) Enhancing intrinsic motivation for learning by: expanding the range of curricular and
instructional options, developing small group and independent learning options, enhancing and
personalizing professional development, creating a Learning Community for teachers, ensuring
opportunities to learn for staff through co-teaching, team teaching, mentoring, teaching intrinsic
motivation concepts and their application to schooling.

3.) Re-engage students who have become disengaged from classroom learning by: development of
curricular enrichment and adjunct programs, varied enrichment activities that are not tied to
reinforcement schedules, bringing in visiting scholars from the community, developing
schoolwide approaches used to create and maintain a caring and supportive environment with
an emphasis on enhancing feelings of competence, self-determination, and relatedness to
others at school, and reducing threats to such feelings.

Il. Enhance the school’s ability to handle the many transition concerns confronting students
and their families: schoolwide and classroom based efforts to support transitions focus on three main
areas — 1.) enhancing acceptance and successful transitions, 2.) prevention of transition problems, and
3.) use of transitions periods to reduce alienation, and to increase positive attitudes/motivation toward
learning and school.

Specific strategies for supporting transitions:

1.) Enhancing acceptance and successful transitions: welcoming and social support programs for
newcomers, welcoming signs, materials, and initial receptions, peer buddy programs for
students, families, staff and volunteers/community partners.

2.) Prevention of transition problems: daily transition programs before school, breaks, lunch and
afterschool; articulation programs from grade to grade, middle to high school, in and out of
special education programs; summer or intercession programs, catch-up, enrichment,
recreation

3.) Use of transitions to reduce alienation and increase motivation: school-to-career/higher
education counseling, pathway and mentor programs; broad involvement of stakeholders in
planning programming for transitions (students, staff, police, community, home, recreation, faith
groups, higher ed)

lll. Enhance the school’s ability to respond to, minimize impact of, and prevent crises with a
focus on three major areas: 1.) responding to crises; 2.) minimizing the impact of crises;
3.) preventing crises.

Specific strategies for crisis assistance and prevention:

1.) Responding to crises: ensure immediate assistance in emergencies so students can resume
learning; provide follow-up care as necessary.

2.) Minimizing the impact of crises: form a school-based crisis team to formulate a response plan
and take leadership for developing prevention programs; mobilize students, staff and families to
anticipate response plans and recovery efforts.

3.) Preventing crises: create a caring and safe learning environment, develop systems to promote
healthy development and prevent problems, develop bully and harassment abatement
programs, work with neighborhood schools and community groups to integrate planning for
response and prevention.
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IV. Enhance home involvement; outreach to the surrounding community to strengthen students,
families, the school and the neighborhood, with focus on four major areas: 1.) strengthening the
home situation, 2.) enhancing problem-solving capabilities, 3.) supporting student development and
learning. 4.) strengthening school and community.

Specific strategies for enhancing home involvement:

1.) Strengthening the home situation: address the specific support and learning needs of the family,
support services for those in the home to address basic survival needs and obligations to the
children; adult education classes to enhance literacy, job skills, ESL and citizen preparation.

2.) Enhancing problem-solving capabilities: improve mechanisms for communication, connection to
school, provide multiple and varied opportunities for parents to interact with the school, ask
parents to identify their needs in order to support their students’ learning, phone calls home with
good news, frequent and balanced conferences, outreach to hard to reach families, translation
support for all parent communications, development of a parent-leadership team with a
collective voice in school decision-making and support for parents to outreach to one another
directly.

3.) Supporting student development and learning: enhancing home support for learning, give
parents guidance in what they can do at home to support learning, translate
curriculum/standards and break down into doable supportive tasks for parents at home (i.e. read
aloud tips for comprehension)

4.) Strengthening school and community: strength-map parent community and invite parents to use
their strengths to meet needs of school, include parents in school governance, accountability to
families, families acting as advocates/voices for change improvement for school, district,
neighborhood.

V. Outreach to the surrounding community to strengthen students, families, the school and the
neighborhood with focus on: 1.) systematically building relationships, 2.) developing a system to
continually identifying school/student needs and community strengths, 3.) coordinating partnerships,
and maintaining quality.

Specific strategies for outreaching the community:

1.) Systematically building relationships: Create a work group with school and community
stakeholders to plan and implement outreach (include: public and private agencies, colleges
and universities, local residents, artists and cultural institutions, business, service, volunteers,
faith based organizations, community policy decision makers); staff development and
involvement on the value of community partnerships;

2.) Develop a system to continually identify school needs and community strengths: develop policy
to sustain school-community involvement, identify the specific needs of the students and match
needs with community partners,

3.) Coordinate and maintain high quality partnerships: create mechanisms to recruit, prepare,
screen, and orient new community partners; develop programs to enhance sense of community,
develop system to control quality of providers, match of provider services with school day
teaching and learning, and develop infrastructure to be able to coordinate community
partners/services with whole school goals and other community partners.
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VI. Provide specialized assistance to students and their families as needed, with focus on
specialized assistance through personalized health and social service programs.

Specific strategies for providing assistance:

1.) Prevention: provide support as soon as a need is recognized and doing so in the least disruptive
ways, pre-referral interventions in the classroom, problem-solving conferences with parents, open
access to school, district and community support programs, develop mechanisms for resource
coordination to avoid duplication of services and to fill specific gaps, and enhance effectiveness.

2.) Early after on set intervention: develop referral system for interventions for students and families
with problems, including screening, referrals, and follow-up at the school-site or linked to the
school, enhance access to direct interventions for health, mental health, and economic assistance,
follow-up assessments to check on whether referrals and services are adequate and effective.

APPENDIX C

Rhode Island Department of Education
Final - Version 3.8 43




Preliminary Guidance for Regents Regulations on High Schools and Ensuring Literacy for Students Entering High School

Personalization Structures

(From Changing Systems to Personalize Learning: The Education Alliance at Brown University)

The elements and school structures listed below, when in some combination, have been shown
to create more personalized school environments. The list is not a formula, but merely represents
means schools can investigate to institutionalize adult/student interactions.

EXAMPLES OF PERSONALIZATION IN SCHOOLS

Personal learning plans Community based learning

Service Learning Inclusive practices

Varied instruction Portfolios of student work

Senior projects/Capstone Independent studies/student presentation
Community mentoring Applied learning/Career explorations
Extra time and help available from teachers =~ Small classrooms

Student choice in courses and class work Teaching and learning teams
Democratic classrooms Flexible scheduling

Heterogeneous grouping Small schools

Advisory groups and parent conferences Guidance/teacher partnerships
Teachers and kids eating together Accessible counseling staff

Home visits Special education available to everyone
Community of learners emphasized Teachers and students as co-learners
Shared mission and goals Sustained Adult/student relationships

(Modified from Changing Systems to Personalize Learning: The Education Alliance at Brown
University)

APPENDIX D
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Image of Personalized Learning

(From The Education Alliance at Brown University)

Key to successful personalization in schools is the recognition that there must be multiple and
flexible strategies to accommodate each individual student. The Education Alliance states, “To succeed
with individual students who are unique, the people and the programs that successfully engage those
students have to be ready to adjust educational opportunities to fit a wide range of personal
orientations.” (Clarke, 2003)

The ideas behind personalized learning are:
Personalized schools promote the achievement of standards for all students.

Personalized learning begins with individual interests so each student becomes engaged in
learning.

Teachers get to know each student’s strengths, weaknesses and interests.

With school support over four years, students become self-directed learners who can use
learning to manage their own lives.

As students pursue an increasingly independent pathway, parents become true guides and
mentors in the learning experience.

As students explore real options for their futures in the community, community members
become involved in a meaningful way.

Adults in the school model and benefit from stronger professional and student relationships.
Against common standards, students learn to set goals and measure success for themselves.

Students graduate upon demonstrating high performance in a variety of media, not simply norm-
based tests.

Reaching all students depends on reaching each one. (Clarke, 2003)

APPENDIX E

Essential Relationships
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(From Personalized Learning: Preparing High School Students to Create Their Futures Edited by:
Joseph DiMartino, John Clarke, and Denise Wolk)

The chart below shows the linkage between personal needs, school practices and relationships.

SCHOOL

PERSOMNAL y
PRACTICES

NEEDS

RELATIONSHIPS

Equity
Democratic processes for EEEEEE
% deliberation

Voice
f The need to express personal
perspective

RECOGNITION

Belonging
The nead to create individual
and group identities

Tommuni
- Shared commitiment to all
students

ACCEPTANMNCE

Choice
The need to examine options and
 choose a path -

Opportunity
Range of options for individual
i development

Freedom Responsibility

Z'?:Esr;eﬁ;;:aks ks and Experimentation with adult roles|

Challenge

Imagination
Tasks that mirror adult roles|

The need to create a proj
wieww of self

PURPOSE

ected

Buiuieay pahebug 10} suondo ajqixaly

Success :
The need to demonstrate mastery

Expectations
‘Clear standards r perfarmance

CONFIRMATION

' Deve‘ldpmntal Needs, Talents, and Aspirations

PERSOMAL LEARNING: Using information from the school experience to direct
one's own life and to improve the life of the community

Recognition refers to the acknowledgement of the individual student’s
contribution to school life. It is seen in a range of interactions from a formal award
ceremony to a casual hallway hello.

Acceptance refers to fostering a sense of belonging in each student. It occurs
when schools fashion deliberate community roles and processes for all students
to become engaged in school life.

Trust refers to mutual trust in student/faculty interactions. Trust is evident when
schools allow students to meet adult challenges and make choices for
themselves.

Respect refers to mutual respect by students and faculty and self-respect.
Respect is allowing students to take responsibility for their own destiny.

Purpose refers to the relevance of activities to individual students. It is the
opportunity for students to practice their skills and demonstrate their competency
in a real-world community setting.

Confirmation refers to opportunities for students to recognize and test their
competencies. These can occur with the school setting and beyond.

APPENDIX F

Components and Tasks for Creating a Safe School Climate
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(From The Secret Service and Department of Education's Threat Assessment in Schools Guide)

1

10.

11

Assess the school's emotional climate: This perspective can be gained by systematically
surveying students, faculty and other important "stakeholders."

Emphasize the importance of listening in schools: All too frequently, adults forget respectful
listening is a "two-way street."

Take a strong but caring stance against the code of silence: Silence may encourage a young
person to move along a path to violence.

Work actively to change the perception that talking to an adult about a student contemplating
violence is considered "snitching": A school climate in which students connect to each other and
to adult is one that promotes a safe educational environment.

Find ways to stop bullying: In safe school climate, adults do not bully students, do not bully each
other and do not turn a blind eye to bullying behavior when they know it is going on in the
school.

Empower students by involving them in planning, creating and sustaining a school culture of
safety and respect: Creating a safe school climate is a process that should involve all members
of the school community.

Ensure every student feels he has a trusting relationship with at least one adult in school: Take
steps to ensure at least one adult at school knows what is happening with each student.

Create mechanisms for developing and sustaining safe school climates: This mechanism may
involve administrators, teachers, counselors, students, school law enforcement and security
staff.

Be aware of physical environments and their effects on creating comfort zones. Building
structure, facility safety plans, lighting and architecture can contribute to whether a school feels
or is safe or unsafe.

Emphasize an integrated systems model: People support what they believe they have had a
genuine input in creating. This requires the difficult but necessary task of bringing everyone to
the table.

All climates of safety ultimately are "local": Many local factors contribute to the creation of a
culture and climate of safety. These factors include: the leadership "open door" role of the
school principal; "the empowered buy-in" of student groups; and connections to the local
community.

(From Practical Strategies for Maintaining Safe Schools, Volume 8 Issue 7 July 2002)

APPENDIX G

Individual Learning Plans
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The following components should be addressed when developing an Individual Learning Plan process.
Failure to fully address all of these components can significantly reduce the potential for its success.

- Alignment with federal (e.g., No Child Left Behind) and state (e.g., High School Regulations, Article
18) regulations.
- Counseling standards (e.g., ASCA National Model and RI Framework for School Counseling).

- Essential Counseling Curriculum. These are counseling activities deemed critical to students
achieving the counseling standards. Every student should have an opportunity to participate in the
essential counseling curriculum.

- Assessment of Student Progress toward Counseling Standards. Students can achieve the
counseling standards if they successfully complete the essential counseling curriculum, develop
their academic, career, and personal/social plans, and produce a evidence that demonstrates their
progress toward the standards (e.g., portfolio).

- Support Infrastructure (e.g., roles and responsibilities, policies, protocols, data management
systems, program evaluation).

- Districtwide and school-based plans for personalizing every students learning experiences that are
aligned with the district’s strategic plan.

- Substantive and meaningful professional development on Individual Learning Plans for counselors,
teachers and building administrators.

- Parent Involvement (e.g., well-established interactions with parents to engage them in helping their
children prepare for the future).

- Community support (e.g., enlisting community-based organizations in supporting the
personalization effort).

APPENDIX H

Breaking Ranks Il Recommendations

Collaborative Leadership and Professional Learning Communities
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1. The principal will provide leadership in the high school community by building and maintaining a
vision, direction, and focus for student learning.

2. Each high school will establish a site council and accord other meaningful roles in decision making to
students, parents, and members of' the staff in order to promote student learning and an atmosphere of
participation, responsibility, and ownership.

3. A high school will regard itself as a community in which members of the staff collaborate to develop
and implement the school's learning goals.

4. Teachers will provide the leadership essential to the success of reform, collaborating with others in
the educational community to redefine the role of the teacher and to identify sources of support for that
redefined role.

5. Every school will be a learning community for the entire community. As such, the school will promote
the use of Personal Learning Plans for each educator and provide the resources to ensure that the
principal, teachers, arid other staff members can address their own learning and professional
development needs as they relate to improved student learning.

6. The school community will promote policies and practices that recognize diversity, in accord with the
core values of a democratic and civil society and will offer substantive ongoing professional
development to help educators appreciate issues of diversity and expose students t08 rich array of
viewpoints, perspective, and experiences.

7. High schools will build partnerships with institutions of higher education to provide teachers and-
administrators at both levels with ideas and opportunities to enhance the education, performance, and
evaluation of educators.

8. High schools will develop political and financial relationships. with individuals, organizations; and
businesses to support and supplement educational programs and policies.

9. At least once every five years, each high school will convene a broadly based external panel to offer
a public description of the school, a requirement that could be met in conjunction with the evaluations
by state, regional, and other accrediting groups.

Personalization and the School Environment

10. High schools will create small units in which anonymity is banished.

11. Each high school teacher involved in the instructional program on a full-time basis will be
responsible for contact time with no more than 90 students during a given term so that the teacher can

give greater attention to the needs of every student.
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12. Each student will have a Personal Plan for Progress that will be reviewed often to ensure that the
high school takes individual needs into consideration and to allow students, within reasonable
parameters, to design their own methods for learning in an effort to meet high standards.

13. Every high school student will have a Persona! Adult Advocate to help him or her personalize the
educational experience.

14. Teachers will convey a sense of caring so that students feel that their teachers share a stake in
student learning.

15. High schools will develop flexible scheduling and student grouping patterns that allow better use of
time in order to meet the individual needs of students and to ensure academic success.

16. The high school will engage students' families as partners in the students' education.

17. The high school community, which cannot be values- neutral, will advocate and model a set of core
values essential in a democratic and civil society.

18. High schools, in conjunction with agencies in the community, will help coordinate the delivery of

physical and mental health and social services for youth.

Curriculum, Instruction, and Assessment

19. Each high school will identify a set of essential learnings - in literature and language, writing,
mathematics, social studies, science, and the arts - in which students must demonstrate achievement
in order to graduate.

20. Each high school will present alternatives to tracking and to ability grouping.

21. The high school will reorganize the traditional department structure in order to integrate the school's
curriculum to the extent possible and emphasize depth over breadth of coverage.

22. The content of the curriculum, where practical, should connect to real-life applications of knowledge
and skills to help students link their education to the future.

23. The high school will promote service programs and student activities as integral to an education,
providing opportunities for all students that support and extend academic learning.

24. The academic program will extend beyond the high school campus to take advantage of learnin9-
opportunities outside the four walls of the building.

25. Teachers will design high-quality work and teach in ways that engage students, encourage them to
persist, and, when the work is successfully completed; resulting student satisfaction and their
acquisition of knowledge, critical thinking, and problem-solving skills, and, other abilities valued by
society.

26. Teachers will know and be able to use a variety of strategies and settings that identify and
accommodate individual learning styles and engage students.
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27. Each high school teacher will have a broad base of academic knowledge with depth in at least one
subject area.

28. Teachers will be adept at acting as coaches and facilitators to promote more active involvement of
students in their own learning.

29. Teachers will integrate assessment into instruction so that assessment is accomplished using a
variety of methods and does not only measure students, but becomes part of the learning process.

30. Recognizing that education is a continuum, high schools will reach out to elementary and middle
level schools as well as institutions of higher education to better serve the articulation of student
learning and to ensure that at each stage of the continuum, stakeholders understand what will be
required of students at the succeeding stage.

31. Schools will develop a strategic plan to make technology integral to the curriculum, instruction and
assessment accommodating different learning styles and helping teachers to individualize and improve

the learning process.

APPENDIX |

Professional Development

RI Quality Standards for Professional Development

In the past, professional development has been synonymous with people attending workshops in which
experts tell them the latest ideas about teaching and learning. Currently, we think of professional
development as a component of lifelong learning. This includes training programs with intensive follow-
up and support as well as other experiences that individuals may select to enhance and develop their
capacity to help all students achieve high standards.
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At one time, professional development was viewed as something primarily for teachers. Today,
however, we recognize the need for professional development for everyone who influences student
learning from community members, parents, support staff, teachers, principals, central office
administrators and school committees to members of the Department of Education; all of whom need to
improve their knowledge and skills to support student learning.

We can no longer place the responsibility of professional development solely with the expert presenter.
It is imperative that all members of the school community be involved in the planning, designing,
implementation, and evaluation of professional development. To meet diverse needs of all learners, a
variety of professional development experiences is necessary.

Fundamental Premises: Professional development is a system of continuous growth and learning which
builds the capacity of the educational community to respond to the needs of all learners. The primary
purpose of professional development is school improvement as measured by the success of every
student. All educators share the responsibility for both individual and organizational growth. Effective
professional development is based on theory, research, and proven practice.

Effective professional development must:

View schools as communities of learners capable of and committed to measurable ongoing
growth and development;

Reflect an emphasis on high standards, effective instruction, and quality assessment for
learners, decentralized decision-making, integrated social services, equity, and diversity;

Acknowledge and respond to the diversity of participants, as well as the students they serve;
Promote growth and build capacity of individuals and organizations;

Build collaborative, collegial, and continuous learning.

Planning: What and how decisions are made in preparing Professional Development programming.

INDICATORS
STANDARD (how we measure standards)

1. Is consistent with district and school strategic plans and A professional development plan is part of a written
improvement goals school improvement plan (e.g. beliefs, mission,
vision).

1.2 This professional development plan is linked to
school improvement goals. (e.g. strategies, action
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plans, etc.

2. Is based on periodic needs assessments which focus on
both organizational and individual needs and the relationship
between them.

2.1 Needs assessment(s) are conducted and results
are analyzed.

3. Creates opportunities for learners to participate in
planning and decision-making.

3.1 Learners are engaged in the design and
implementation of professional development
activities (e.g. who, and in what ways?).

4. Focuses on all participants who need to share knowledge
and practice, fostering collaborations and partnerships.

4.1 Activities include opportunities for thinking and
working together.

5. Acknowledges the importance of new practices as well as
existing effective practices.

5.1 Needs assessment(s) include opportunities for
pursuing new ideas and/or improving existing
effective practices.

6. Clearly identifies goals and addresses anticipated results
for adults and students in terms of these goals.

6.1 Activities clearly state goals and anticipated
results and describe how results will be measured.

Design and Implementation: The content of Professional Development programming, how it is
organized and how it is delivered.

STANDARD

INDICATORS
(how we measure standards)

1. Incorporates various forms of professional development
and acknowledges different approaches to learning.

1.1 Activities include a variety of approaches (e.g.
individual learning, small group learning, reading,
listening, problem-solving, hands-on learning,
demonstrations, etc.)

2. Creates opportunities to learn, which will lead to the
attainment of the goals and anticipated results.

2.1 Activities are clearly linked to attainment of the
goals and anticipated results.

3. Allows for implementation over time.

3.1 Activity timelines provide multiple opportunities
to learn.

4. |Is based on valid research.

4.1 Activities reflect appropriate research.

5. Varies group size and composition depending upon
purpose and goals.

5.1 Activities reflect purpose and rationale for the
number and types of individuals involved.
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following Advisory Programs Resources:

Planning Resources for Teachers in Small High Schools: Advisories, by the Small Schools Project.
This 34-page resource on advisories includes a collection of planning guides, program descriptions, and
recommended readings for coordinating advisory systems. Best practices of advisory systems at the
Metropolitan Regional Career and Technical Center (“the Met”) in Providence, Rhode Island, and Parker
Charter Essential School and Fenway High School in Massachusetts are highlighted. This resource is a
thorough and useful tool for advisory planning.

Are Advisory Groups "Essential?” What They Do, How They Work, by Kathleen Cushman. In this

article, Cushman explores the benefits and challenges of establishing an advisory system including issues
of scheduling, organization, curriculum development, and professional development.
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“Getting Started” (Chapter 1), from How to Design an Advisory System for a Secondary School, by Mark
F. Goldberg. This chapter explains what an advisory system is and how to start one. The rest of the book
includes chapters on placing students, meetings with students, communicating with parents, and “special
issues,” including the role of the advisor in discipline. The book includes sample documents, such as
forms for gathering student information and recording advisory meeting notes. Information on purchasing
the entire book is included along with Goldberg’s first chapter.

Making Great Teachers into Great Advisors: Advisory Training at Parker Charter Essential School,
by Jill Davidson. “... (T)errific teachers don’t always make terrific advisors.” This brief piece explores the
professional development efforts of this Massachusetts school as staff explored the question, "What does
it mean to be an effective advisor at Parker?”

Advisories, by the Small Schools Project. The Small Schools Project offers a number of resources on
personalization, including advisory, on their website. In addition to the planning resource listed above,
resources include an overview exploring the purpose of advisory, a tool for designing an advisory
sequence, information from schools that use advisory including Vanguard High School in New York City,
and key questions to consider in advisory design.

“Points of View: Student-Advisor Interviews,” from an Online Portfolio of the Minnesota New Country

School, by What Kids Can Do. A student and an advisor reflect on MNCS’ personalized learning
environment.

“Student Roundtable: Personalization,” from an Online Portfolio of High Tech High School, by What
Kids Can Do. High Tech High students reflect on personalization at their school and the role that their
advisors play.

Student Advisory, by the Center for School Success at New Visions for Public Schools. This 10-page
booklet offers practical suggestions for creating advisories and features brief portraits of the advisory
systems at the New York City Museum School, the Beacon School, and Baruch College Campus High
School. It also provides a list of additional resources including contact information for a number of other
New York high schools with advisories.

Samples of Promising Practices Documentation, by the Center for School Success at New Visions for

Public Schools. Artifacts grouped by topic (Dual Language, Special Education Inclusion, etc.) from several
New Visions schools including documents from schools detailing parts of their advisory systems.

“Sustained Relationships,” from an Online Portfolio of the Met, by What Kids Can Do. This webpage
explores personalization at the Metropolitan Regional Career and Technical Center (“the Met”) in
Providence, RI. It includes reflections from students, advisors, and mentors; “one day in the life of an
advisory group”; a “diagram of parent-student relationships at the Met”; and “examples of student projects
that ‘give back’ to the community.”

Personalized Education: One Student at a Time, by the Metropolitan Regional Career and Technical
Center (“the Met”). This webpage provides a brief look at the Metropolitan Regional Career and Technical
Center (“the Met”) in Providence, RI, and the personalization strategies it uses including advisories,
advisory teams, learning plans, and learning teams. “The Met believes in educating ‘one student at a
time.’ Rather than expecting all students to pursue the same body of knowledge at the same time and
rate, Met teachers work in collaboration with each student and his/her parent to develop a personalized
curriculum based on the student’s individual interests, talents and needs.”
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Advisory Design Sequence, by the Small Schools Workshop with Jeff Petty. This worksheet is intended
to assist school communities in the design of advisories that function within a coherent school program to
support higher achievement for all students through increased personalization. You can also download a
blank copy of the Advisory Design Sequence to use at your own school.

Two Schools: Two Approaches to Personalized Learning, by John M. Jenkins and James W. Keefe.
This article describes the personalization approaches taken by Thomas Haney Secondary Centre in
British Columbia and Francis W. Parker Charter Essential School in Massachusetts. The authors examine
how each of these schools have created climates of personalization that feature “a dual role of coach and
advisor, the diagnosis of relevant student learning characteristics, a collegial school culture, an interactive
learning environment, flexible scheduling and pacing, and authentic assessment.”

Counseling: It's Everyone’s Job, by Tom Vander Ark. In this text from a speech, Vander Ark argues
that through advisory or other personalization structures, “counseling” can be distributed across the
school staff with each adult taking responsibility for creating powerful relationship with students. He offers
suggestions for ways in which counselors and other staff can adapt their responsibilities to meet the
demands of this new structure.

Giving the Kids the Keys: An Advisory Plan that Involves Students in Setting Standards, by Bill
Johnson. In this very brief sidebar piece, Johnson suggests a framework for creating a four-year advisory
program and shares a specific example of the topics covered in one four-year sequence.

Grouping Students for Learning (Chapter 10), from the New England Small Schools Network Planning
Guide. This chapter serves as a guide to developing policies for student enrollment, figuring out how to
group the students within the building, and grouping them within the classroom so that all students receive
the benefits small schools can provide. It includes a section on advisory. (The chapter begins on p. 121.)

What's Happening in Washington: Creating Personalized Learning Environments, by the Small
Schools Project. The Small Schools Project offers anecdotes examining emerging work on
personalization (including the use of advisories) at redesigning large comprehensive high schools and
small schools in Washington State.

Small Schools/Small Learning Communities

Klonsky, Michael. Small Schools: The Numbers Tell a Story. A Review of the Research and
Current Experiences. Chicago: University of lllinois, College of Education, 1995.

Cotton, Kathleen. Small Learning Communities: Findings from Recent Literature. Portland, OR:
Northwest Regional Educational Laboratory. 2001

An overview of the research on the effectiveness of small schools is found at ERIC®
Clearinghouse on Rural Education and Small Schools “Current Literature on Small Schools” by Mary
Anne Raywid EDO-RC-98-8 (January 1999)
http://www.ael.org/ERIC/page.cfm?&scope=ss&id=218&pf=x|

U.S. Department of Education SLC Home Page
http://www.ed.gov./offices/ OESE/SLCP/

Comprehensive School Reform Demonstration (CSRD) program
http://www.ed.gov/offices/ OESE/compreform/
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Comprehensive Regional Assistance Centers
http://www.ed.gov/EdRes/EdFed/EdTechCtrs.html

Educational Resources Information Center (ERIC) and Other Clearinghouses
http://www.ed.gov/EdRes/EdFed/ERIC.html

Equity Assistance Centers
http://www.ed.gov/EdRes/EdFed/equity.html

National Academy Foundation
http://www.naf.org

National Research and Development Centers
http://www.ed.gov/offices/OERI/ResCtr.html

New American High Schools
http://www.ed.gov/offices/OVAE/nahs/

Regional Educational Laboratories
http://www.ed.gov/EdRes/EdFed/RegLab.html

Northwest Regional Educational Laboratory
http://www.nwrel.org/scpd/sirs/10/c020.html

High Schools that Work
http://www.nwrel.org/scpd/natspec/catalog/hsthatwork.htm

School-to-Work
http://www.stw.ed.gov/

U.S. Department of Education
http://www.ed.gov

Other Resources

Annenberg Institute for School Reform
http://www.aisr.brown.edu/

Coalition for Essential Schools
http://www.ael.org/rel/csr/catalog/coalition.htm

Education Week
http://www.edweek.org/

New American Schools
http://www.naschools.org/

Regional Resource and Federal Center Program for Special Education
http://www.dssc.org/frc/rrfc.htm

Small Schools Workshop
http://www.uic.edu/depts/educ/ssw/
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Senior Year Dual Enrollment

Clark, Richard W. (2001, June). Dual Credit: A Report of Programs and Policies that Offer High
School Students College Credits. Institute for Educational Inquiry.

Kirst, Michael W. (2001, May). "Overcoming the High School Senior Slump: New Education
Policies." Perspectives in Public Policy: Connecting Higher Education and the Public Schools. Series
published by the Institute for Educational Leadership and the National Center for Public Policy and
Higher Education, May 2001.

Kleinman, Neil Scott (2001). Building a Highway to Higher Education: How Collaborative Efforts
are Changing Education in America. Center for an Urban Future. Available at:
http://www.nycfuture.org/education/building.htm.

Lewis, Laurie, and Farris, Elizabeth (1996). Remedial Education at Higher Education Institutions
in Fall 1995. U.S. Department of Education, National Center for Education Statistics, NCES 97-584.

McCabe, Robert H. (2000). No One to Waste: A Report to Public Decision-Makers and
Community College Leaders. Community College Press.

National Commission on the High School Senior Year (2001, January). The Lost Opportunity of
Senior Year: Finding a Better Way. Preliminary Report. Available at:
http://www.commissiononthesenioryear.org.

Social-Emotional Learning

Collaborative for Academic, Social, and Emotional Learning (CASEL): Department of
Psychology. University of lllinois at Chicago. . http://www.casel.org/listservs/enewsletters/e-news-
oct03.htm

Cushman, Kathleen, Fires in the Bathroom: Advice for Teachers from High School Students.
The New Press. 2003

Elias, Maurice J., Joseph E. Zins et al. Promoting Social and Emotional Learning: Guidelines
for Educators. Association for Supervision and Curriculum Development.1997

Frey, Karin. “Social-Emotional Learning: A Foundation for Academic Success,”
Committee for Children Prevention Update. Spring, 1999.
School Culture

Deal, T. E., and K.D. Peterson. Shaping school culture: The heart of leadership. San Francisco:
Jossey-Bass. 1998

“Fit for High Achievement: Healthy Schools Build Healthy Kids” Rhode Islands Departments of
Education and Health. 2001
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Fleming, Robin and Stephanie Lubin. “ Critical Issue: Restructuring Schools to Support
School-Linked Services”. North Central Regional Educational Laboratory. 1998
http://www.ncrel.org/sdrs/areas/issues/envrnmnt/css/cs100.htm

Peterson, Kent D. “Positive or negative?” Journal of Staff Development, Summer 2002 (Vol.
23, No. 3)

Practical Strategies for Maintaining Safe Schools, Volume 8 Issue 7 July 2002

WINGS Telementoring, Mentor Development Materials. School Culture. The University of
Texas’ at Austin’s: http://wings.utexas.org/school-culture.html#what

Barriers to Learning/Mental Health in Schools

Adelman, Howard Research. Practice, & Policy on School/Community Environment
Viewed Through the Lens of Addressing Barriers to Learning: Session Handout IAS Education Reform
Institute: Creating a Better School Environment. Dallas 7 November 1997.

Adelman, Howard and Linda Taylor. School Counselors and School Reform: New Directions.

Professional School Counseling. April 2002.
http://www.findarticles.com/cf_dIs/mOKOC/4_5/86059884/p1/article.jhtml?term=

Friedman, Sarah, Mental Heath and Wellness Project, Hope and Feinstein High Schools,
Providence, personal correspondance

UCLA / School Mental Health Project, Center for Mental Health in Schools, Department of
Psychology. Howard S. Adelman and Linda Taylor, co-directors.
http://smhp.psych.ucla.edu/describ.htm

Parental and Community Involvement

Epstein, Joyce and Natalie Rodriguez Jansorn. “Developing Successful Partnership Programs:
It takes careful planning and active leadership to build partnerships that involve school, family, and
community” Principal - Connecting with Families. volume 83 number 3, January/February 2004

The North Central Regional Educational Laboratory (NCREL) offers sources of information on parental
and community involvement on their website at http://www.ncrel.org/csri/components/six.htm

Parental and Community Involvement

Seven Tips To Building a Successful Partnership and Creating a Partnership Plan on the
Partnership for Family Involvement Web site

Shared Responsibility Among School, Family, and Communities
Learn new ways schools, families, and communities can share the responsibility for children's
learning

A Guide to Promising Practices in Education Partnerships
Building and sustaining strong partnership relationships
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A Compact for Learning: An Action Handbook for Family-School-Community Partnerships

Six Standards for Parental Involvement in Schools from the National Parent Teacher
Association
Standards designed to help leaders develop dynamic and meaningful parental involvement

The National Network of Partnership Schools
Web site offers a no-cost program designed to slide into any CSR approach and serve as the parent
and community involvement component

The Corporate Imperative: Results and Benefits of Business Involvement in Education

Measure of School, Family, and Community Partnerships
Helps schools measure how they are reaching out to involve parents, community members and
students in a meaningful manner.

An Action Guide for Community and Parent Leaders

This 80-page booklet has been created as a guide to understanding the No Child Left Behind Act.
Designed for parents and community leaders, it outlines their roles and responsibilities in enforcing
the statement that "no child be left behind.”
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